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ABSTRACT ' . . ' \ ^^ ■ ^.^a 

as a participant in a national prcgraa established 

under, the SducatiSn Professions Developaejit Act, Oregon State - 
Oni'^ersity established a prograa to prepare selected doctoral 
. candidates with broad professional knowledge and specific 
conpetencies as vocational education leaders. An advisory coiaittee 
was established and a systei "odel for leadership training developed 
utilizing an individualized curric^lua and internship prograa. 
Evaluation instruments included pretest and post-test aeasureaents pf 
student coapetency, attitude, and" perforijance. Hajpr accoaplishaents 
of the program are associated with participant success and oncampcs 
changes. Of the 14 original doctoral fellows, 12 received degrees 
during the course of the pirograi, and graduates were successfully 
placed in advanced leader ship .posit ions.. Changes at. Oregon State 
included course revision, a new doctoral^og^raa with a aajor in 
vocational education, esta^lishaent of an individualized vocational 
learning resource center, and improved research and data analysis of • 
the staff. A list of references is included in the report. Appendixes 
comprise the major portion of tte document and include two test 
instruments {the revised competency pretest and' , . 

^ogmatism-supportiveness-flexibility scale), student evaluation 
questionnaires, examples of experiences, students, had with 
disadvantaged and handicapped, lists of internship and field 
experience assignments, intern evaluation materials, and placement 
data. . (BG) . , . - 
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Abstract 



The ^niajor aim oi the E.P.D.A. Leadership Development program -srt Oregon* 
State University was tp prepare selected awarrdees with'broad professional 
knowledge and compet.encips -as leaders in vocational education, A secondary 
objective was to develop a vo^cational leadership facility Oregon State. 
A total. of twenty-one (2^) awardces participfated in the progranf, 

" Successful accomplishme^nts associated •with the project included the 
'following: 

\ " . * 

1. The numbers of participants who completed doctoral programs^ at 

Oregon State has been ext^eptionalljj^ high. Of the fourteen (14) 

\who entered at, the beginning of the program, ten (10) Doctor of 

♦ - , Education and two (2) Doctor of Philosophy degrees wore granted^ 

tp E.P.D'.A. Fellows,. One of the initially selected awardees left ' 

the program because of illness and she has indicated that the 

^ leadetship development experienqe was of great benefit cbward 

her professional growth.* ,\ * 

» «• * 

\ ■ 

2. The variety of internship" centers available to the program was * 
a definite indicator^ of the success of this aspect of the* • 
leadership development project. The various initial first year 
field experiences for the E.P-D.A. Fellows proved to be a desir- 
able foreplay for the subsequent in-depth interpships which 
followed later. , \ " . 

3. Many internship assignments were awarded through various -State 
Department of Education ageqcies. These assignments served to 
strengthen the Relationship between Oregon State University and 
the State Department. 

4. Because of the many awardees who chose .the Personnel Management 

^ area as ^ part of their doctoiral programs, there has been estab- 
lished a closer working relationship between the School oC Edu- 
cation and' the School of Business and Technology on the O.^.U. 
campus. ' " • 



Many changes occurred among staff members^ ijt Oregon^ State Uni- 
versity as a result of'tl^ E.P.D.A. Program. Perhaps the most 
desirable change came about with the Division of Vocational, 
Adult, and Community Education where the common professional 
teacher education competencies were identified*. As a result 
of this identification, implementation be carried out 

during the 1973-74 school year whereby common competencies 
will be oiffered across-the-board to teacher trainees in voca- 
tional education. 

Courses \;ithin the veirious unxts of the Division of Vocational ^ 
Adult and Community ^College v;cre revised as'ei result of the • 
E.P.D.A. program's place^nent on the campus. For the mo^t part^ 
these revisions terminated Lw courses being changed from 

"^'^ "-""■"-■^ , , » • 



♦ 

departmental to •'across-the-board'* vocational designations. At 
the same tclme, cross-departmental staff responsibilities were 
planned .and implemented in the .instruction of the courses. 

A new doctoral program with a major in' Vocational Education has 
been established on tha Oregon State .campus as a result"of the 
E.r.D.A. activity. The major will be included in all graduate 
schpol information originating at Oregon State during the 1973- 
1974 year and thereafter. ^ * 

■ } 

An individualized Vocational Learning .Resource Center has bee^n 
dev.eloped within the Division of Vocational, Adult and Community 
•Education to facilitate the competency training required of the 
E.P.D.A". Program. This center was partially operational during 
the 1972-73'school year. It will' be fuller operational during 
the Fall term of 1973. . . '* - ^ V . 

m 

The vocational research and .data analysis capability of the " 
School of Education was ^flubstantially improved as a. result of 
the project. One full-time Specialist was added to tie Divis- 
ion to Implement the research function. ' The quality of re- 
search , including doctoral dissertations- for the E^P.D.A. Fellows 
and staff research, was 'increased because, oj this Component of 
strength.' < ' 

the successful placem^iSit of 'Fellows ip ^advanced leadership posi- 
tions .following th^r Wmpletion of the program is obvious. All 
of 'the participantpexcept those wifh studied In progress have 
been successfully placed in advanced •J)psitions where their lead- 
ership trailing has been utilized. Before and after -placement 
data are shown as follows: ' ^ * • -r . 
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Name 



Degree 
Earned 



Previous Position 
and Agency 



iii 



Pos^ion taken 
and Agegcy 



Date 
Left 
Ptogram 



Anderson, John 



Batson, Betty 



Paly, Ctayton, 



Dresser, Judy - 



Heuchert, Arnie 



Huber, Jerry 



Let^oux, -Clarencd 



Love, James 0. 



'Massie, Jean 



In 

progress 



Chm. Industrial** Erf 
Minnetonka Public Sch 
Excelsior , Mi nn> ^ 

Teacher-Couns«lar 
Bessemer Tec6' Inst, 
Bessemer, Ala. * 



Program In pifb^ress 



Guidance Counselof: - 
Bessemer Tech tnst. 
Bessemer, Ala. 



Ed.D* 



^•in. 
progress 

' " Ed.D. 



Ph.D. 



^Ed.p, 



xn 

progress 
Ed.D'. 



Sup. 'Veterans Trg & Ed. Voc Ed Supervisor* • 
Voc Ed, Stare o'f Wash. State of Washington 



Olympia, W^sh. 

Dept. Head, Home Ec 
Public Schools 
Olympia, Wash. 

Voc Ed Director, Mt. 

• Hood Community Coll. 
Gresham, Oregon 

Dist. Instructor 

* St. Louis 'Jr. Coll. 



Inst., Harris Voc- 
Tech School, Opelousas, 
Louisiana 

B^isiness Ed Inst. 
SW Oregon Com Coll 
Coos Bay, Oregon 

Inst. , Home Ec 
■State Univ of N.Y. 



Olympia-, Wash, 
Program in progress 



Director, Career Ed 
Prof Dev Center, OSU, 
Portland, Ore. 

Voc JEd Specialist 
State of Nevada 
Reno, Nevada 

Supv. of Voc Ed ' 
La. State Dept of Ed 
Baton Rouge, La.' 

Business Ed Inst. - . 
SW Oregon Com Coll 
Coos Bay, Oregon ' 



8-15-71 



.6-15-72.. 



6-15-72 



10-31-72 



6-15-72 



8-15-73 



Maxwell i David 
McKittrick*^ Robt, 



Navara, Jaroes \ 



Ed.D. 



*in * 
ptogress 

Ed.D. 



New York, N.Y. 

Elec, "Farmer & Sales 
Rep'To.r Paul Revere Co 
Ames , Iowa 

Asst. Football, Coach * 
Los Angeles Rams^ 
Los Angeles Calif. 

Supervisor * 
State- DeJJt .of Ed 
Jefferson City, Mo. 



Home Economics. Ed 6-15'«-73 
JfoxiJiJlakata State Univ 
'Fargo, North Dakota 



Voc Ed Director 6-15-73 
Muscatine, Iowa 

Community Schools' ' J , 

' ■■ 

Program in progress 

State Fair Com Coll 6-15-73 
Sedalia, Mo,, 
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Iv 



Name 



Degree Previous Position 
Earned and Agency ' 



Ppsition Taken- 
and Agency 



Date ; 

Left 
Program 



t' Neff, Gale,^ 



1 » 



•Phillips, Wm. A^. 

Prevost, ^Raymond 
. Reinmuth,/Chas. 

.Singkofer, Martin 



Stemmer, Roland 



Sutfin, Wynn 



Syhlman, Bill 



Griggs, Lawrence 



Ed. p. ^ Program Coord, -lech^Voc 
Ed, Tarrant Jr Coll 
Fort Worth, Texas 

Ed.D. 'Dist Ed Reg Supervisor 
Fort Wayne, Indiana 
Community Schools 

in Voc Ed'^Dean of Inst. ^ 

progress 

Ed.D. * Inst. & Admin. ; 

Mt. Hood Community Coll 
Gresham, Or^. 

"in- Bqsiness Ed Sup, Western 

progress Wisconsin 'Jech Inst. 
LaCrosse. Wise. 

EdVD. Div Chm, Tech- Voc Ed 
Everett Comm Coll 
Eveifett, Wash. 

in Ag Instructor 

progress Hamilton H,S. 

Hamilton, Calif. 

Ph.D. Teacher 

Eastern Wash. State 
, Pullman, Wash* 

in. Student Activities Cen. 

progress Mgr, & Counselor 
Oregon State Univ. 



Coord, Tech-Voc 
Tarrant Jr Coll • 
Fort iWorth, Texas, 

Director, Saginaw 
Skill Center 
Saginaw, Mich. 

Program in progress 



Voc *Ed Director 
.Clark Cqllege 
Vancouver, Wash. ' 

Com. Media Occup 
Cluster 

Corvallis, Ore. 

Voc-Ed Chairman 
Everett- Conpnunity Coll 
Everett, Wash. 

Ag Instructor 
Willows High School 
Willows, Calif. • 

Teacher- Educator 
Eastern. Wash . State 
Pullman, Wash. 

Program in progress 



8-31-72 



6-15-73- 



6-15-73 

* . r 

6-15-73 
•9-15-71 

6-15-73 
.6-15-73 
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^I, INTRODUCTION 



' Oregon . State ppiyersit^ was one of the eleven, universities 'selected to 
participate in. the National .Eeaderthip DevelopmlSnt Program in 'Vocational- 
Technical EcUvcation. The leadership development, awards program was d'asigned 
to help alleviate the critical need for qualified leadership fli .vocational- 
technical education. The program was- established by Congrfess under the 
Educational Professional Development Act and is administered by the Bureau . 
of Educational ♦Personnel Development, U,S,O.E,. under Section 552, Par"t F 

PL 90-35, . ' , ' ' ^ 

• • • I 

« • •* - " 

'The specific purposes of the/ program were: (1) to -provide opportun-^ 
ities for experienced vocational-technical educators to spend full-time in - 
advanced study for a period-<« up to three years, (2) to mefet the needs in 
all states f or quelifie.d vocational-technical Education leaders in such areas 
as administration, sup*ervision, teather education, research, and 'curriculum • 
development, (3) to strengthen graduate vocatiqn^rtechnical programs leading 
to the doctorate, and (4) to expanc^ opportunities for graduate study. 

-» ^ \ - \ * ' 

^ The leadership development awards ^ere made available to persons who ^ 
had not less than two years of experience in vocational education or an "^v 
indugfeTial, training, or military tec^lcal trainings or' in the cise of re- J 
searchers, experience in social science research which was applicable to 
vocational education. In addition, the persons selected for awards must have 
been currently employed, *or reasonably assured of employment,, in occupational 
education and must have had at least a'tacheior's degree*, » 

« • * * • 

Objectives . - ' ^ . ^ ^ 

Whe major aim of the E.P.D.A, Leadership Development Program at Oregon 
State Univetsity was to prepare selected "^awardees with broad professional 
knowledge and competencies as leaders to affect comprehensive* vQpationsi^ edu- . 
cation programs in the nation. A secondary objective of the program was to 
develop a vocational leadership development faculty who could conduct person- 
nel preparation after the prog.ijam was compietild. 

The O.S.U, Moder'prepares individuals, citizens, and professionals in 
that order. The professional content -prepared personnel* in the' vocational 
service areas and across service lines. Options allowed additional pre'para- 
tion in the areas of administration^ supervision, research, teacher-.education, 
and (Counseling, Programs for awardees emphasized special preparation to serve 
the disadvantaged and atu$le«:s with special needs, , ' 

Specific Proficiencies for the Awardee : (Outcomes for those who p,ar- 
ticipated in all' three phases,^. • , , * 

.1, Conceptualizing community education by pajvtf cipating in various 
cbmm'qnity cultures and identifying the various roles* .of t>he* * 
. JPilS§nX,^the peer, the power group, and^the public change agent,' 



2. , Preccptualizing the conpfehensive occupational -dask by being iri 
coiistarit contact with living examples .where 'career educatfon-^l 
liberal education and also* practical. ^ , ' 

3-. ■ Learning to live with ^ambiguitr^n administration by per'oeiviirg' 
• and having it demonstrated tllat the administrator is a change 
agent, ./.•■. . ' 

A. Sensitizing research ^tb all groups by case studying actual prob- 

.-lems of the disadvantaged and the problem of inflexibility* of 
. ^ some service areas and college;^ bound. ■ ' . • 

; 5.; Counseling careejr contekt by applying the career ladder 
approach under the direction of a competent cojjnselpr. 

6. ' Cooperating with a highly competent sup^Hisory staff by'pro- ' 

ceeding iPiEto the unknown with vigor toward a goal-oriented 
V. program.' 

7. fimwlating a-comprelrensivV teacher educatiori program by observing 
and partLcipating in a field.-oriente^d. teachel: preparatory program 

8. Coordinating accupatidnal, offerings by..developing a proposal that 
require^ articulation with local communities, oWgon Board, and'" 
Oregon Staf e<Oniverpity. / - ' -.^ 

. . ■ \ ' ' , ^ ■ . ■ ■ V 

-9.. Reinforcing t*e competencies-which awardees bring to the program 
^ by involving university and state staffs with .local communities 
and sub-cylture groups-. " 



io. 



Delineating specific ctJlnpetencies essential to awatdee goals by 
studying- and organizing the .material in two nationwide studies 
•relative -tQ. vocational "leadership. ^ ' , . 



^ . These proficiencies -were plaftned be^rore tie- awardees arrived on the 

Sr?;-: '^l °^ '■^■''^^ "■''^ ^"^^^'^•^ ^° modification .based upon the 

individual's specific goals; - - . , ° ■■ ^ 

''•'^^^^^thod w4s field oriented. This was accomplished through coord- 
ination of Teaching Research, Oregon Board of Education, Northwest Regional 
Educational Laboratory, centers in public secondary schools-, community col- 
leges, programs for students, with special needs and the disadvantaged, 'and 
with the . four year •coi;eges aA'd universities. ' • f . 

Fellowship Advisory Committee .. , . ' 'S. 

- ■ An E.P.D.A. Advisory .Committee was active during the period of the 
program. It was felt that bhis committee contributed signik-cantiy to the 



success of the program at Oregon State. Specifically, the Advisory Commit- 
tee's* contribution Included the f,ollowing key factors: 

1. The development of guidelines for internships. * . ' ^ 

2. Supervisory sjiipport for the .program. / ' a 

3. Comparison of the E.P.D.A. group experiences with those of other 
. • vocational leadership interns at Oregon State University.. > 

4. Advisfement. relative to the total program, including evaluation. ^ / 

The Selection Process o 

The selection of persons^'to p"^articipate in the E.P.D.A. leadership 
training program followed procedures established by the U.S.O.E. and modi- 
fied according to each stater's demands. Awardees were hastily assembled ! 
from over the United States during a. six months planning and implementation 
phase. Needless to say, the resultant group of awardees was quite diverrsi- ' 
fied. All applicants who were designated for ^attendance at Oregon State were 
accepted in keeping with a '^\zero-reject" philosophy adopted for the program. 

■ \ ^ , ■ » 

The selected individuals, received stipends for subsistfence, and acadeitiic 
support not to exceed $4,200 per calendar year plus $500 for each dependents. 
Initially, in 1970, 1} instit^ti^^ns of higl^er education vere approved;^ to par- , 
ticipate in this program. Through a proqjpss of selection by State Directors 
of individuals, and acceptance at the^ institutions, 160 candidates were chosen 
to participate in the Leadership Development Awards program. * g 

* * * • 

The Oregon State Univiersity proposal., sul)mit:ted to and approved by the 
Bureau of Education Personnel Development, U.S.O.E*, res^ulted in its being \ 
allocated 14 of the 160 national awards. Awardees selecting the Oregbn State 
program represented twelve states and they began arriving on campus during 
Summer Quarter, 1970. Those awardees unable to arrange" to be on' Campus at 
that time began their work ,th^ Fall Quarter of that same year" under an agree- 
ment that substitute course work and field experiences.be taken during or at 
the end of the program'. • ♦ ' : . 

Since th|^. inception of the project, seven "(7) additional awardees have 
been brought into the Leadership Development program. The selection of these 
additional awardees was possriSle because of the early degree completions for 
six (6) of the initially selected awardees and because one awardee dropped % 
the program because of illnes'fe. Twenty-one ^awajdees participated i*n Ithe pjro- 
gram during the period of the project. Demographic data covering thefe^ * 
awardees ariei contained in Appendix A. 



*A roster of E.P.D.A. Fellowship Advisory Committee members 4.s lO'cated in 
Appendix E. .* „ ^ ^ ' • ,» 



11. THE PROGRAM 

• - ■' 

Institutiona l Statement 

• The School of Education at Oregon ^State University consists of five 

•divisions; namely, Elementary , Science and Physical Education-, Humanities 
and Social Sciences, E^cational Foundations and Educational Specialties, 
add Vocational, AdUirahd Communijty College Education. . Servit:e and re- 
lated areas in the Vocational, Aduif and Community College Education 
Division include agricultural, home economics, -business-dlrstributive, 
industrial-technical, and adult and community coliege education. The 
Division is' res-ponsible for special projects in *all of these areas. This 
comprehensive program -and staff provides an excellent base for a doctoral 
program. The addition of personnel from other divisions makes a^broad 
yoiationai program .even- more "eomprehensive. \ 



• ^Loomis (1571) has asserted that leadership developn^nt must match 
programatic needs. Leaders need t^ be ^ble' to identify, a\alyze, and 
overcome such problems as (1) the. prejudices that educa'tors and the public 
have for Don-academic endeavprs, .(2) the failure of ed.ucators," students, 
and others to relate a -ademic and career- goals, :3) the need to provide 
effective learning experiences for students in low income families and 
minority groups, C4) the need for' development of teacher-education programs 
which match projectedoneeds, and (5) the growing demand by the public for 
^proved manag^ement practices in ttie schgpls, including planning and eval- 
uation -- x)c accountability. Obviously, th6se concepts have large scope« 
and cools, such as .systems analysis, program-budgeting, management by objec- 
tives, cost-benefit arialys^is and individualization of -instruction^principle 
are needed as- competencies for leaders. The need for such competencies is 
as essential to vocational leaders as it is to other types of leaders 
(California State Department of Education, 1970). In addition*, such com- - 
petencies must he relevant to the job in. which the leader finds himself; 
hence, they should be basfed upon occupational analyses or other procedures 
for, validating job performance demands and standards. 

The procedure used ^v Oregon State University to prepare .leadership 
personnel tor vocational education is ba^ed upon a systems model, ^ which is 
characterized by the following major, elements: 

vl. IdentificalT-on of performance nfeeds of vocational leaders 

through task analysis. * ' - ^. 

^ 2. Development of behavioral (output) s.tatements based .upon ' ^ 
the task analysis. 

3. Solecmion of ' participants ^into the training program who 
arb capable of ajitaining the behavioral .6utput require- 
ments. ^ 



A*. Deveiopment of an instructional system to meet the needs of 
the plaining program. 

" - • * 

-5. Continuous evaluation of the system model to assure retevancy 
and flexibility for meeting the needs of the- training program. 

below^^*"*""^ '^'^^^ "^"^ " ^^"^"^ "^^'^ ^'^ ^"^"'^ ^^^""^ " 8lven in Figure 1 
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Societal Needs 



Leadership Needs Identification 
Competencies 



Output -Behavioral Statements 



Selection* Process 



^ Curriculum 
] * Development 
i Content . 



Instructional. 
System 



j Instruction-al 
Processes 



Program Implementation 



Evaluation 



Figure 1. Leadership Personnel Training Model, 



Leadership development in vocational education at Oregon State has 
been -considered to be both comprehensive and st)ecific in terms of prepara- 
tion. The three--year program at Oregon State provided a base of foundation 
or core courses which/ developed prospective leaders with both cognitive and 
affective, dimensions representing five major concern areas: (1) adminis- 
tration, (2) supervision, (3), teacher education, (4) guidance and counsel- 
ing, and (5) research. , . " , 

participants in the program stressed competencies in the service areas 
of Agriculture, Business. Home .E.conomics, Technical* Education, Guidance,, and 
Industrial Education by devoting a minimum of five (5) quarter hourS in each 
of those areas outside of their undergraduate preparation. All learning, 
experiences in these areas were individualized to complement prior exper- 
iences and training. . 

Further competency development occurred through field experiences in 
numerous educational agencies and institutions throughout the state^over the 
three year project period. Participants^evoted approximately one-quarter 
of thei|^ time to off-campus field activities the fir^t year, one-half time 
the second year, and three-fourths time the ^third year. Their responsibility 
during this time was cooperatively planned with the participant, the agency 
supervisor arid the O.S.U. staff to insure that field activities provided oew 
„ experiences which spanned the spectrum of vocational education, and supported, 
their occ iipafional 9 hjpr^^\7PR■ 

V 

Research aiid the awardee^s dissertation were directed toward aspe'cts of 
vocational education which had implications iov comprehensive programs within 
the various agencies responsible for teaching and administering vocational 
education. This work, was oriented toward the occupational goals of, the 
awardee. 

The phases of the Professional Leadership Development program by time 
sequence is shown In Figure 2. This represents a general picture of the 
program- vhich was. available to most of the participants. 



• I Figure 2, ' ^ . - 

, , PHASES OF PROFESSIONAL LEADERSHIP DEVfcLOPMENT PROGRAM 
• THROUGH DOCTORAL FELLOWSHIPS ^ 

Bhasc I: 3/1/7P - 6/14/71 FieJd experiences 2S?4; course work 75?^ 



March-June 
(12 weeks) 


Summer Term 
(12 Weeks) 


Fall Term Winter Term" Spring Tef m 
(12 weeks) (12 weeks) x. (12 weeks) 


Selecting, .planning, 
and organizing with 
USOE, OBt, and 
OSU personnel 


Orientation 

(See description . * 
of course G re- 
search under 
courses) 


\ Course Work 

[ foujidaclons^ occupational and career education, 
1 scati::tics and research basics, die disadvantaged 
1 and special students * - * . 






Field Experiences 


TS^crcdit houis 


12 credit houc 12 credit houis ^ 12' credit houre 


Phase II: 6/15/71 - 6/12/72 Field experiences- 50?^: coiuee work 50% 


Sununer Term 
(12 weeks)» 


Fall Term Winter Term Spring T«rm 
(12 weeks) (12 weeks) * - (12 wecks^ 


Field centers in areas of 
the disadvantaged and 


Leadership and 
Research Options 


Leadcnihip and . Leadership and 
Research Options Research Options 


special needs 


'1 
1 


Field Experiences » • • « ^ . 




[(OBE, community colleges, public secondary schools, Teaching Research) - 
! (intern experiences in three service areas) 


IS credit hours 


^ 10 credit houis 


'10 credit houn: 10 credit hours 



P,hase HI: 6/13/72 - 6/30/73 Field experiences 7S^'s course wo^k 25 ^ 



Summer Ten 



Fall T erm- 



^ \y j nt 0 r~~ 



Spring Term" 



' * - 

Work in optio^tjaii^bining 
field and course work^"""""^ 


Leadership and 
Research Options 


Leadership and 
Research Oj|::oi:? 


Leadership and . 
Research Options 




F ,cld Exprr:c!»c.cs 






Staff Picnibcr^4]]^l^*^-'>ci oducaSion, supervisory, administrative or research 
center at a community coHego* ptsblic ^secondary school, state department, 
four year iirtitution, or cer.if r for<i<»sdvaiitaged 


, 10 credit hours 


10 credit hours 


10 credit hour: 


10 credit hours 
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The Leadership Program conducted at Oregon State Univers 
individualized. Due to the wide variety of both education and 
lence, together with the future goals of th^ awarde'es, it was 
'programs to be tailored to meet the individual needs, ..A curri 
planned cooperatively with each' awardee, his major advisor, an 
of the fellowship program. Following an*evaluation of the ind 
ground and future goals, a final course of study was drawn up, 
were to be completed by each participant, although many^ of the 
within these courses were also individualized i Specific cours 
the program ^included: ^ 



ity was highly 
work exper- 

necessary for - 

cuIue: was 

d the directors 

ividual's back- 
Some courses 
activities 

es available in 



Occupational ^Block' : Philosophy of Vocat;iorial Education (3 cr,. hre,) - 

Principles and Objectives of Vocational Education 
(3 cr . hrsO « • 

. Organization and Administration of Vocational Education 
, . (3 cr.^hrs.) ' - 

Foundations Block: 



Statistics and 
Research Block: 



Intern Block: 



Educational Trends (Sociology) 


Ed 597 


(3 


cr . 


hrs.3 


Educ/itional rrrends (Philosophy) Ed 598 


(.3 


cr. 


hrs.) 


Educational Trends (Education) 


Ed 599 


(3 


cr. 


hrs.) 


Statistics 


St'451 


(.4 


cr. 


hrsO 


Research Procedures in Ed, 


. Ed 512 


(3 


cr. 


hrs,) 


Research Applicati<Jn in 










Vd.cational Education 


Ed" 501 


(3 


cr , 


;hrs,) 


Teacher Education in Agricul- 










* ' ture 


Ed 516 


(5 


cr. 


hrs,) 


Teacher Education in Business 


Ed 516 


(5 


cr. 


hrs,)" 


Teach^er Education in- Home Ec. , 


Ed. 516 


(5 


cr. 


-hrs , ) 


Teacher Education in. Trade 










and Industry^ " ' 


Ed 516 


(5_ 


cr. 


hrs.) 



(Each awardee completed *from the four -areas a minimum 
of three — 15 credit hours) « , . , 



Kmphnsis areas designed as options for the awardees included five (5) , 
18 credit hopr options from Administration, Supervision, Teacher Education, 
Research, and Guidance and Counselling,' - _ _^ ^..j^C^ — 

^Each of the awardees was programmed to take six^ to , nine credit hours 
in each of the above areas and eighteen Credit hours in one area, depending 
on his lotTg-i^ange goal, ^ • . - 
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The following list o£ courses and times serves as. an example only of 
the type of schedule an awa^rdee took in the program: 

Summer 'Term 1970 

Ed 507 3 Leadership Development Seminar 
^ Ed 506 3 Perspectives of the Disadvantaged ' ' 
, "508 3 Urban Problems of the Disadvantaged 

•6;" Minor outside- of Education ' *' 

^ • (Note: Most minors were taken 'in the Personnel 

. I 15 Management; area.) ' ^ 



' , Fall Term 1970 

Ed 593 3 . Recent 'Educational Trends (Adml,nistratlon) 

Ed 546 - 3 Philosophy t>f- Vocational Education 

'. 3 flinor outside of Education V 

3 Guidance and Counseling ' . \ 

St 451' 1 Statistics.-' * - \ - 

One day per week field experience «signment 



13 



Winter Term 1971' 



.Ed 597 Recent Educational Trends (AdminJ \ 

Ed 594 3 Principles & Objectives 6f Vocational Education 

3 Minor outside of Education ^ * • 

Sc 451 1^ Statistifcs 

3 Research in Occupational Education 

. ^ 1. One. day per*week field experience. assignment 

13 . ^ - • ^ - . - 



^ Spring, term 1971 ' . 

Ed 599 .3 . Recent Educational Trends (AdninJ ^ 

595 3 prg^tnization & Administration of Vocational Ed. 

3 Minor outside of Education . * , 

3 Supervision ofJOjccua^ttional-EducatxoTi"^^"' 

AL^Si-.— -^P^j StrsfrrsTIc^"^ . / ' 

One day per week field experience assignment 
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» Suinmer Term 1971 

6 The Disadvantaged and Special Needs 

3 Research, in Occupational^ Education 

3 Supervision - . • » 

3 Elective .(minor) > . 
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Fall Term 1971 • • ^ 

Ed^516 5 Teacher Education in Vocational Education 
(Business Education)* ' ^ 

3 . Elective (in minor or emphasis area) 
Ed 503 2 - Thesis 

One-half time Internship 



10 



Winter Term 1972 



Ed 516 5 JEoacher Education in Vocational^ Education 
(Agriculture Education)* 
3 * Elective (in miriot'or emphasis area) 
Ed. 503 2 Thesis 

"-^j^"* One-half time. IntTernship 

Spring Term 1972 . , ' 

Ed 516 5.* Teachex Education in Vocational Education 
(Home Economics Edutation)^^ 
3 ' Elective (in minor or emphasis area) 
Ed 503 1. Thesis \ . ^ , " 

^ One-half time Internship 

10. . ' ' ^ ^ . ^ 

Summer Term, 1972 

3\-15 In minor, emphasis area, -elective or^ thesis 



Fall Term 1972 , 



Ed 503 5 Thesis 

Three-quarter .time Internship 

# winter Term 1973 • 
■ . V " . • 

Ed 503 5 Thesis 

Three-quarter time tnlernship 

^Assumes' undergraduate preparation in Industrial ■Education. 



Spring Term 1973 ^ * ^ 

Ed 503 5 *" Thesis - . . " --^ " , ' * \ 

Three-quarter time internship 

" In addition to credit courses * each^ participant had a. minimum of three 
qrarreT-long field experiences with a mut.ually acceptable cooperating agency 
during the first academic year, Tlie total .time commitments for these exper-^ 
iences rang.ed f^rom 10- 12 days arranged" on a one day per week schedule or- on 
some oCher basis acceptable to the awardee and ^the cooperating agency. Dur- 
'ing the second and third academic years, each aw^rdee s.erved a year-long . 
internship in different agencies involving one-Ffalf and three-quarters, time 
for each respective yfear. Internship and field experience assignments'^ are 
shown In AppendiiiL fi^.^^. .e.^^r 
• ' •» - 

. Tfie c^bove listings provide only^g general indication of the partici- 
pant's program of work. Specific courses taken by each awardee varied ^ 
according to. his Individual goals and needs.* . V , 

Integrated within the various instructional cours.es that the awardees 
took were numerous dimensions of, -.programs for the disadvantaged. This in- 
cluded the sociological and psychological implications and specific programs 
presently in operation. Focus was placed on the disadvantaged thr6ugh course 
work and in the awardees' supervi;5ed field activities and internships. 
Numero^us disadvantaged agencies within the state were utilized as field 
experience and intenf centers. Examples of these were Portland's Vocatijonal 
Village and Residential Manpower Center, Tongue Point Job Corp Center, the 
Oregon State schools for the .handicapped, and other similar programs. 
Appendix E contains examples of disadvantaged and handicapped experiences 
which were included in selected awardees* programs. 



Characteristics of Enterdng Students - - ^ ' - 

A total of* 14 trainees entered the vocational edubatiori leadership 
development program during the 1970-71 school year..- These- students came to 
Oregon_Sta_te_.U.nlver^ity from tweTve (12) different states and they repre- 
sented seven (7) areas of vocational educatio»»; namely, Industrial, Education, 
Vocational Agriculture, Distributive Education, Busines.s Education, Guidance, 
Techniqal Education, and Home Economics Education. One participant possessed 
a Master^s degree in Vocational Guidance.' The other thirteen students held 
their degrees in the teaching areas. listed above with six (6) Master of 
Education, four (4) Master of Art, and three (3) Master of Science diplomas. 

& ' 

At entry into th^ program, tHe group was characterized as being. 35. 4 
years of age, married, with two children, and with a minimum of nearly five 
years of teaching, or related fidld experience. ' 
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At Oregon State each participant cHose two '(2) .program, minors with'% 
the total for the -group bjeing as follows: * . • - • 

*• • * i • * 

Industrial Education 6 ' * 

Personnel Management j" 6 

, . Business Administration" "5 " ^\ ^ 

~ " ^ Business Education - 4 - * . 

Secondary Education 3 • 

i;ext-ile and Clothing' ' 1 ' • 

Agricultural Education , *1 
Animal' Science "1 . * 

Vocational Guidance -1 

For these nine (9) minor areas of work, along with their major of 
Vocational E^u(jation, their programs called for a total of 26 separate 
courses"lo be taken a,t Oregon" State. 'It is upon, these c<>urses and the field 
experiences, which, represent each of the trainees expelriences., that . the 
present assessment' directs itself, Xhe objective .of- the ^assessment, was to 
evaluate 'the experiences in terms of the. program, strengths and weaknesses 
as sejem through the eyes of the trainees themselves. 
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III. INTERNSHIPS .. . ' 
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Newell (1964) suggested three components of a boi>a fide internship: 
(1) must be a.phaso of professional education which comes. after or near -the 
completion of a formal program of professional preparation* .(2) must <in-- 
volve- a considerable block of time (at least one .-semester on a full-time 
basis^ or thie equivalent); (3) must involve the interns carrying real and " 
continuous teaponsibilities In the field' under the competent supervision 
of a practitioner and ^a .sponsoring institution. ' • ' 

• - Tri a conceptual model, Rex (1968) suggested that internships should 
develop three phases of" ^grsonal identif ica'tion: self-awareness, role, and- 
prof^slonal. community . . , * . • 

•■ . ' " . „ . ■ * 

One of the pri-mary purposes of an internship is to telate theory and 
principle to professional practice.' This implies that the prospective- 
Intern must know certain'theories and principles so that he can put them, 
into practice during an internship. ' 

Interitehul|^Guidelines ' • ^ 

Internship guidelines were developed early la. ^tji^ i)rogr am operation at 
Oregon State. -The statements which follow served as prindiples which guided 
the internship year 'phase of the E.P.fi.A. Fellows program' at Oregon State: 

1. The internship generally varied inliefigth from six mo,nths 
to' one year . ^ ^ 

2. Aa internship did not occur at the Institution in which the 
* ' awardee wa3 last employed. . 

3. The f ield^based acti-vities of the irttetnship were support- 
ive of academic work and research activities and were 
expected to tequire a'.'minimum -of one-half ' time effort.: 

• .4. Internships were cooperatively planned\with the awardee, 
local agency, Oregon Board of Education and Oregon State 
University and Were based on a memorandum of understanding 
between the local agency and p.S.U. for the^ services of an 
O.S.U. avardee as an intern. 

5. Intern placement was generally at i>ne of the following- 
^g^^cies: » . ^ . 

State Agency for\*ypcacional Education ' 
' , Community^ Collfegie^ft 

Secondary School Districts of .Unified School Districts 
^rritermediate Education Districts ' • * ' 

In all casps, the only agencies to be. used as intern centers 
' were those that agreed with the Oregon State ""Uhiversity AdminT 
istratlon to serve in this cooperative endeavor. All centers 
had provisions for adequate supervision.. 



6. Teacher Education ^in vocational education in^ Oregon "^is a . - - 
I function of Oregon. State University in "cooperation with^ 
^ • / the Oregon Board of- Education.. \ Internships. were -cji^e^ted 
in teacher educafi-on thrbugh sateli'te prt/grams urid^r 
, O.S.U.'s direction which emphasized 'yo'cational teacher ' ' 

education as contrasted ^.to occupational specialists... 

^. • , ' - * ^ 

* - ^ " "* ' . • - 

Each of the E^P.D.A. 552 programs was to have made provisions .for 
extensive internship experiences. 'Based on previous experience.. in leadfer- 
sh^ip development proVams,' Oregon State University implemented, an intern- 
^ ship-p^Q^r^m which is felt to, be unique, it was expected that 'during the 
three-year^period* the prospective/awardees would deyote a mipimum of fifty 
per cefnt of their^^me..!in^nternships- and field-based activities. The first 
year provided 'f or approxima^Ly^^enty-five per cent of the time to be spent 
in field activities; the second year .aiLowed .ior a halfrtime internships the 
third year involve'd seyenty-five per ""cenf^^^,..^^^ 

The first year's fie^d experience proyided an oppottrunity for awardees 
to gain experience in a number of agencies representing the diverse^vels 
involved in vocational education, together with an opportunity to becoirte^^^ 
acquaihted with a vide variety of programs in Oregon. Th.e format for the 
fi^st year's field experience involved each awar dee being assigned . to a 
cooperating agency (i.e.; local school districts, intermediate education 
district, community college district , .state department of education, special 
ve,duc^3tional programs for dis.adyantaged and/or Jiandicapped students-,^nd - 
special research and" development agencies). A different agendy was assigned 
for 'each of the three quarters during thfe first Academic year. , Awardees ' 
w^re expected to spend 10 to 12 days in each agency at a Mme mutually agree- 
able and con.venient for the local agency and the awardee. ' Generally, this 
resulted in a one-day per week experience with the respective agency. Add- 
itional costs for travel incurred in working with the agency w^re reiiubursed 
to the awai^dee by the local agency. - i 



The 



I second level field exp^rienoe was' a half-time internship, Awardees 
were given the^opportunity to apjpLy for a wide variety of internships avail- 
able in many of the same agencies in which they had their field experiences. 
The internship provided an opportunity for each awatdee t^o individualize his 
learning program by developing individual objectives and learning outcomes 
as a part of his placement' activities . ■ • ' " ' \ 



Regular supervision was provided by , staff members from Oregon State 
University," together with the local agencj?, supervisor. In addition, sem- 
inars were held with the E.P.D.A. awardees to jPurther share experiences being 
gained through the internship activitie;^. It was during the internship year 
that awardees completed, much of their academic. .course .work in vocational 
education. Courses were indi^^idualized in each of tfte service areas "to allow 
for the development 6£ learning. activities in coordination with the host in- 
tern agency.^ Each awardee completed three five-hour blocks of course work • 
related to* the service areas noX represented in his prior graduate_aiitd^under— 
graduate work. In addition, .15* hours o£ clecti-ves con Id be completed during 
the internship year; - - . - " ; . , \ - ' . 
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The third year provided an opportunity for" the, awar^aes to apply for- 
-a-Vari£ty_oX^penings involvirtg leadership in vocaMonal education, £ach 
awardee was encouraged'to begin basic negotiations'f or positions requiring- ' 
up to eighty percent commitment of their time. The-^ecdHd" level internship 
provided for further opportunities to gain an understanding of the functions 
of leadership in vocational education and to further .specialize in areas 
leading to eventual job placement. As in the 'prior years, cooperating agen- 
cies represented the broacj spectrum of occupational work in- vocational' edu- 
cation i.n Oregon. ' ■ 

The specific xield experiences and internship assignments for each ■ 
awardee -are enumerated in Appendix G. Intern supervisors as w.ell as 
Intern Center addresses", are Included in these assignments by year for each 
participant. Appendix G also f>rovides fexamples of supervisor's tepoyts and 
other sample materials, relevant t> the internship experience. 
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IV. EVALUATION ' . " ' " 



Evaluation may be defined as a systematic procesi^ for collfecting, and 
using mformatlou for decision m.ak3.ng. It -should provide a basis .'f or^plan- 5. 
ning leadership training programs, fot monitoring their progress", ^d^.for 
assessing their outcomes. Accordingly, evaluation should- facilitate the ■ 
management and improvement of training programs. . , ". .. ; 

■ . . • ' ■ ' ■ < a 

The assessment bf the effectiveness of a program can be b'as'ed upon. ' ' 
behavioral (performance) 'objectives, an integral portion of the Oregon .sfeate 
system-model. This strategy calls iht' a ^liecise description of ieameroUt- 
contesjand appropriate measures that assess the attainment of Jzhe^-specif ied 
behaviors.. The conditions of the behaviors, which are based upon job anal- 
llt^J't educational leaders, dictate' the assessment criteria. .In. addition, 
thfe behaviors may be modified as job . requirements change in the field. 
Thus, the evaluation .9f content for the training program relates directly . 
to job needs in the field as shown by the job analysis.. 

The closed loop nature of the systems model (Figure 3) makes' fe'edback 
available for all portions. of the program. Hence, validity checks may be 
made for each element in the model with corfesfpondlng corrections being 
possible within the system.. ' r ^ . & . 

The individualized continual progress apprqach is conducive to the ^' 
flexlbilitj: which is required for student' selected for leadership trainihg. 
The appi'oach permits a crediting of prior competence by the student as he 
enters the system by pretesting him at the time of his initial enrollment. 
Continual and periodic competency assessment is built into the system so 
that an accurate monitoring procedure is made available to the curriculum* 
planner. • . - ' 

A-tr-Oregon-^tateJIniy^ity'", tfie curriculum content evaluation process 
utilizes several ±nstr^m^Kts~ixr^ss^QsXl^>^& instructional program.' The 
evaluation is based upon Three characteristics- whi^h are shown below: 



1. Prior competenei,es of students which influence thetimT, 
required for tr^aihing. The.s'e competencies! ma.y: be either 
cognitive, affective, or psychomotor depending 'upon the 
outcomes of the job -analyses of .leaders. 

; 2. The quality of the student who"" is selected for the program. 

Tlie quality of the enrollee may be influenced by either 
field experience, attitude, or.: academic ability. ' 

Time for the average student t'o develop the required com- «, . 
petency. Feedback- within the system .influences Che time 
factor for the individual student.. However,, the self- - ' 
paced nature of the program allows fot the implementation 
of this element. 

The majoif components of the' evaluation procedure are related do the 
In'rlgu^e'b^ behaviors-of students*. These components are-detailed 



JStudents^wity 

iring Characteristics 




Instructional System Components 



. A iistin'gtof tasks to be 
learned * 

A statement of terminal* 
behavioral objectives" 
related to the ta'sks. 

'Instructional Materials 
and media to be used. 

Organization for 
' instruction. ^ 



Procedures for utilizing 
' flexib:^e..us'e bf^time, 
space,' and matetlais. 



* Evaluation Procedures 



i ' Studetits with.^Terminal 
< Characteristics - 



To assess tlje ^student 's* * 
prior achievement or 
readiness to engage 
in the program. ' . 

To ascertain the student's 
intellectual abilities?' 
and other characteristics. 

To measure and evaluate • 
the ^ student's, progress ' 
du^'4'ttg short, and iSng" 
intervail^'^ 

.To evaluat^e the separate 
components and the 
total system. . 



Figure 3. Major Components, Of the Evaluati9n Procedure. 
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Eval jatiort of the t>rogram has been an integral and* continuous process. 
An instrument designed for pre-testing -and post-testing was developed prior 
to the prog}:.am's initiation • the , project was committed to developing a pro-r ' 
gram which; wa*s*'based Upon performance-based competencies and theSe ^leveJ 
reflected in the evaluation procedure. ' . » * ' 

The instruments gave^^n indication of the participants' cognitive and' 
affe.ctive characteristics r""" Additional evaluation came through perfarmance 
in course work and subjective evaluation by the O.S.U. personnel and-field 
center supervisors.- - • ,* 

" ^ Specific pre- and post-test measur^ents included: * (1) one hundred. . 
thirtyfouc competencies which the awar^es^rated on, a Likert-type scale, and 
^(2) changes ih dogmatism, .support iveness,' and flexibility. ^ 
* ,j 
As- a result of th^ pre-te^ing, it is anticipated' that more effective 
advising vas conducted. In audition, greater measurable growth of the 
awardees from the' initiaJL stages of the program to the 'end of the three- 
years was possible. ' ^ ' 

^ Specific tools used in. the evaluation procedures were as follows^* 

!• Competency and Attitude Tests — an evaluation device based upon 
the*'bnehavioral object! vies f^r the training program, was used to 
.asscj^ the studentr'*a prior achievemeilt as he entered 'the program 
and periodically thereafter. ' 

* 2. Selection Instruments -r- were used to ascertain the student's 

abilitrlss and leadership chaaracteristics. Reassessments of char- 
• acLteristics was made periodically to observe if changes took place 
for the individual participant. 



*3. Performance, tests — which"*t?i6re based upon the conditf^ns of the 
^ behavi^rai objects was adTiinister^ijd when the' student felt a read- 

iness to show ills coint)etari^e for a given task. In addition, the ' 
^ Lx!tad«rshlp Development Competency Test and a Dogmatism-SupportiveT 
^ noss-Flexibllity Scale were utilized hn the end of the 1971-72 
acaHemlc ye*<r. . " 

In terms of long-range planning,' the .separate components of the system, 
as veil as the totq,l, system, should be evaluated through two avenues. 

^1. A fdllow-up analysis made a£tef trainees have been on the job as 
• leaders aC the end of 1, 5, and 10 years. 

2. Additional job. analyj^e?^ made of edueaciohal leaders each three 
yearfj to sec if co?ript»tOKcy needs have changed. As caanges are 
requitod, behavioral" objectives for the program are modified in 
accordance with the' job analyses. 
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In addition, periodic evaluations should be made to assess staff ^nd 
course changes which have occurred as a result of, the E.P.D.A. program/ 

The above procedures provide the necessary feedback into the system 
model to ^correct for discrepancies and changes which are .forthcoming. 

Assessment Procedure . . ' • 

Early in the 1970-71 school year and before the arrival of E.P.D.A. 
trainec**^^ to the campus, several studies were conducted in order to deter- 
mine those tasks whicii Ifeaders of vocational education should possess. 
(cf.Heilman, 1971 and Ward, 1971). Resulting from these studies was an 
134- item Leadership Development Competency Test which represented the tasks 
whicH were desired in the leadership trainee at the conclusion of his pro- 
gram of work at Oregon State. For the most part, these tasks represented ^4 
cognitive and psychomotor elements, each of which was characteristic of 
those tasks which leaders of vocational education ordinarily must be able 
to do as a part of their work in the 'field. 

In .addition to the cognitive and psychomotor areas of the vocational 
\leaders work, there was also interest in probing into the. attitudinal 
* characteristics of the .awardee. An instrument which has been used by the 
American Industry research project at Stout State University was selected - 
for assessing this aspect of the project. This instrument, developed by'^ 
Sedgwick .(1965), w-as a^modified version of the. California "F" Scale, the 
MMPI '*K" Scale, and the 4lokeach "FC Scale. Generally, Sedgwick's modified 
scale measured openmindedness , flexibility, and supportiveness to aid others, 
three attributes which wer^i considered to" be important for vocational leaders 
At the same time, a third in-depth interview assessment was made using an 
•off-campus evaluation. This assessment delved into the various strengths 
and weakness areas for individual awairdees as they perceived their own pro- 
gram of work.v . * 

The procedure for assessment included the testing of each E.P.D.A. 
participant during the? Fall Term of the 1970-71 school year as h^ arrived 
on the campus to begfhs^the program of work. Jhe participant was given. both . 
the Leadership- Development Competency and the Dogmatism-Supportiveness- 
Flexibility Scale * during this program pre-testlng period. 

* # 

The design for the^ assessment called for a retestiag of the partic- 
ipants at the end of their second year of work^oa-the campus. Thus, the 
two instruments were again administered to each participant during early 
Summer ol: 1972. The results of tHe pre- and po.st-testing are. detailed in 
the section which follows. These ^results were considered to be useful in 
'determining* the strengths and weaknesses of the training program. 

m 

*Scc Appendix C for a copy of the Dogmatism-Supportiveness-Flexibility Scale . 
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Results oC Competency Assessment 

The competency test used for the assessment was an ISA-itentJjist-rumenT. 
which utilized a five (5) point Likert-tyjpejscxil^. Each TtenTrepresented a • 
competency (task) which_ was cx)nsi'de1red to be important to the job of a voca- 
tional leader. Each participant was asked to judgmentally a^ign a scale 
value to each of che' items included in the test according to his perception 
oE his present ability to dc the competency. Hence, each parti.cipant re- 
acteci-to each of the 134 items in completing the competency instrument. In 
all, the instrument was administered twice, once as a pre-test in the Fall 
of 1970 and again as a post-test in%early summer of 1972, The comj|ibite 
results of these tests are shown in Figure 4. 



iFIGURE 4 • 
« 

Leadership Development 
Competency Test 
Composite 
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64 



48 



32 



Pre-test (1970) 



^ Post-test (1972) 
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Figure 4 clearly indicates that, according to the participant's per- 
ception of his ability to do the competencies (tasks), there was a. marked 
imp^'>vement at the end of the second, yedr. This is quite obvious from the 
reac.'ons of participants to 28 items which, at the beginning of the pro- 
gram, they felt they could not complete. At the end of the .study the 
composite results showed that rjespondents felt, that they could complet-c 
68 of the 134 items with a high degree of competency, whereas their per- 
ceptions of the tasks at the beginning of the year indicated that they 
could handle only 17 items with this degree of competency. * ' * ^ 

Results of Attitudinai Assessment 

The instrument which was used in the study to assess attitudinai 
change was a modified dogmatism-supportiveness- flexibility scale devel- 
oped by Sedgwick (19-65). The scale measured open-minedness, flexibility, 
and supportiveness to aid others; it was administered twice during the 
study, once as a pre-test in 1970 and again as a post-test in 1972. 

Generally, the results of the attitudinai assessment indicated that 
E.P.p.A. awardees at Oregon State became more tolerant, as shown by 'their 
group mean score in the ppen-mindedness scale. The lower post-test mean 
score on the flexibility scale could be interpreted, that .the -group became 
mor^flexible during the two years studied, although not a significant 
amounts Very little,, if any, change was suggested as a .result of -compar- 
ing the mean scores for pre- and post-tests on the "willingness to help 
others" scale. Because oi the very small sample of participants included 
in the study, these results cannot be generalized to any subsequent sample 
of doctoral workers on the campuS. 

On the other hand, some analogies may be made by comparing the results 
of these tests with those cf other persons who have been subjected to the 
scales, buring the 1965-69 school years, samples atfeotfate for generaliza- 
tions werfe studied at Stout State University in Widc^sin where experimental 
and contrAl groups of teacher trainees were compared."^ The samples repre- 
sented meij and women .who were majoring in Industrial Arts, Home ^Economics, 
and Ameridan Industry teacher education. The American Industry group, which 
was given continuous student-centered, field-oriented, output-dimensioned 
program, wps considered as the experimental group. During a four-year study 
period, thb experimental group increased , their flexibility patterns, increased 
their warm}:}?, supportiveness, and ego strength, and did not change in dogma- 
tism. Thej other two groups followed a contemporary teacher education program 
which was characterized by sequenced teacher-centered instruction with spec- 
ified content -arid no field related work until the last two years of college. 
These groups decreased in flexibility in four years, did nob change mater- 
•ially in dieir supportiveness of others, and increased in d9gmatism, 

A compear ison may be made 'between the Oregon State aad the Stout results. 
These results- are shown in Table 1. ^ 
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TABLE I. • 

Mean Scores fo^ Selected Samples of Groups Taking 
the Modified Dogmatism--Supportiveness-Flexibility Scale 





Stout State 
University 


Oregon State 
University 


ScWle • 

% 


Industrial 
Arts 
1969 


Home 
Economics 
1969 


American 
Industry 
1969 


EPDA 

Fellows 
1970 


EPDA 
Fellows 
1972 


Support ivenjpss 
. (K) 


11.55 


13.56 


15.11 


13:57 


12.21 


Open-mindedness 
(D) 


152.25 


1A1.27 


138. AA . 


136.21- 


133-.29'^ 


Flexibility 
(R) 

' * 


85. AO 


84.85 


^ 76.00' 

• 


89. iA 


82.86 -, 



Note: An increase in value on the "K" scale ^is indicative of greater support- 
iveness of others: decreases on the "D" and "R" scales are interpreted 
as being more open-minded and more flexible, respectively. 



Results of Interviews Assessment 

* " »* • 

Structured interviews were rondui^ted during early 1972 to assess the 
various awardee perceptions of the E,P,D,A, program on the Oregon Stati 
campus. These were in-depth interviews relating, to various f acets ,of« the 
on- and off -campus experiences' of each awardee. They were conducted by 
an out-of-state evaluator who looked at program strengths and weaknesses 
as well as sociogram information supplied by the awardees. Interview 
instruments utilized in this assessment are provided ip Appendix D. 

The results of the interviews revealed the following: ♦ 

(1) A majority of the awardees felt that their personal goals and 
expectations had been met as a result of the program-r 

(2) The internship opportunities available to the awardees were 
very desirable and they represented the flexible element of 
the program* Nearly all of those interviewed indicated that 
the internship segment of their training was the mcst bene- 
ficial part Qf the E.P.D.A. program at Oregon State. 

^ (3) Most of the awardees were very satisfied with the decisions 
which affected the conditions of their stay on the campus. 

Conclusions ^ • 

Both the results pf group and of individual assessments should be 
considered as conclusions drawn for the present study; .Hence, this sec- 
tion is separated into two elements for purposes of drawing the conclus-r 
ions, * - 

The conclusions relating Co group assessments are: 

(1) The E.P.D.A. awardees, as a group, felt that the/ were adequately 
prepared in the competencies vhich were advocated in the program 
of work at Oregon State University. 

(2) During the first two years, the group^ became slightly less suppor 
^ ' tive of other.s,^ more flexible, and somewhat more open-minded. 

f 

(3) The internship represented one of the most beneficial experiences 
in the program at Oregon State. 

Individually, the following conclusions may be drawn: 

(1) Each E.P.D.A. awardee felt that he had substantially advanced 
.himself in terms qf the competencies which the program 

advocated, 

(2) For the most part, those who became mor» open-minded In the 
program were greatly influenced by several staff members whose 
ideas and opinions they valued* highly . V 
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(3) Those persons who became more supportive oC others while on 
the campus were able to adjust their system of attaining goals 

^ to the existing administrative structure which they found at 

Oregon State University.. 

(4) Those persons who became more flexible tended to see themselves 
as "successful" within the existing administrative situation at 
Oregon State University, • • 

The implications may be rather difficult to. comprehend for this group 
of E.P.D.A. awardees because of the pecuHar social arrangement as well as 
the on-campus adjustment patterns of individuals who made up the group. 
Generally, the group did not change dramatically in terms of attitude in- 
formation while theV were on ^he campus. This, of course, may- reflect the 
maturity of the individuals, who by now in their professional development 
have had experience and practice at adjustments. We would expect to find 
certain criteria present among educators, regardless of maturity (e.g., 
high flexibility and supportiveness attributes). These and other criteria 
are basic to the implications. 

If the competencies which are advanced for the program are valid, then 
the E.P.D.A. awardees yho have been at Oregon State should carry wi.th them 
adequate preparation for those cognitive and psychomotor skills required 
of leaders. The program appears, to have been quite successful in this re- . 
gard. The blending of course work and a sprong internship experience no 
doubt have h-een- responsible for this success. 

Much more important than the data analysis results have been the 
various influences whicii the presence of the E.P.D.A. awardees have had' 
upon the university operation and the staff. These influences are pro- 
jected in terms of future planning elements in the next section of the 
I report. . . " 



Future Planning 

In 1968 Oregon State University made the decision to move to a perform- 
ance-based .vocational leadership development program. The program was 
originally conceived as an individualized continua] progress system for 
learning which was characterized by four elements: (1) behavioral (per- 
formance) objectives, (2) mastery learning," (3) instructional packages 
(learning modules), and (4) self-paced instruction. 

These elements allowed a learner to progress toward his needed goals 
in a-fiexible yet systematic manner. Relevancy was added to the mix t;lirough 
a series of leadership job analyses which identified the needs of vocational 
leaders. Since 1968, Oregon .State^* has progressively encountered a- series of 
successful experiences with leadership training utilizing the performancfe- 
based approach. ^ Simulation materials, as well as campus developed modules, 
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• have been utilized effectively in these successes j. During the 1972-73 
J school year a Vocational Instruction Resource Center was opened on the 

^ campus CO facilitate the leadership program^ ' ■ . 

Individualization of program organization is accomplished through 
a systematic preassessment which occurs through a variety of instruments 
based on recent research delineating necessary competencies for vocational 
leaders. Preassessment also involve^, an accounting of the person's past 
leadership experiences. ^ 

Personal leadership goals, together with the preassessment activities, 
are the base for each learner to determine specific learning goals and the 
selection of the internship agency. Hence, the internship experience Is 
tailored to meet the individual's needs and. to eliminate the deficiencies 
ot the student as he moves into a leadership" role. 

> 

The opportunity to acquire leadership and decision-making skills is ■ 
available to all levels of vocational education enrollments at Orfegon State 
University. Individualized learning modules and field-based internships 
^ have been essential ingredients to the process. Internships, which may 

vary m length from six months to one year, are tailored to meet the spec- 
ific goals and needs of both the degree and non-degree learner in voca- 
tional education. These field experiences have proven to be the primary 

• strength of the program. The relationship which is present between the 
campus and the field-based internship centers in the state i^ firmly estab- 
lished. Graduate level courses are used to provide continuity for all 
learners and to complement the learning process. The stage is'set for a 
still broader base for .internship experiences in the future as planned "" 
expansions are made to include additional in-state as w'ell as dut-of-state 
leadership internship t<:enter£ . , , 

"A recently complete follow-iip of past participants in Oregon's Voca- 
tional Education Leadership Development Program, a, one-year graduate level 
internship program, indicates the su^:cess of moving vocational educators 
« into leadership roles. \ ' • 

Thus, the program for leadership training at Oregon State is at "the * 
stage flt which it can truly exemplify a flexible and individualized model 
for the profession. The Division of Vocational, Adult and Community Educa- 
^ tion IS competently staffed with^people who. arc experienced in performance- 
based leadership instruction. The time is ripe to encourage the continua- 
tion and enlargement of the program at Oregon State University. 
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• V. MAJOR ACCOMPLISIiMENTS 

\ 

The major accomplishments^ of the E.P.D.A. program at Oregon State^^are 
-associated with both participant ^success and on-.campui: changes resul.ting. 
from the program. The^e accomplishments are either direct or indirect out^ 
comes resulting from the E.P.D.A. program being located at Oregon State. 

Accomplishments Associated with Participant Success 

1. Th^ number pf participants' who completed doctoral programs at 
Oregon State has been exceptionally high. During the period 
of the program; ten Doctor of Education and two Doctor of Phil- 
osophy degrees were granted to E.P.D.A. .awardees. * One of the 
initially selected awardees le^ft the program because of illness 

. ^ ^nd she has indicated that the leadership development exper- 
ience was of great benefit toward her professional growth. 

2. The successful placement of awardees in advanced leadership 
positions following their completion of. the program is obvious. 
All of the participants except those with studies In progress 
have been successf ully\placed in advanced positions where their 
leadership training' has been utilized. Before.iiand after place- 
ment data are shown in Appendix T.y 

Accomplishments Associated with Program Development 

1. The variety of internship centers available to the program was 

a definite indicator of the success of this aspect pf ^the leader- 
ship development project. The various initial first year -f-ierd 
experiences for the E.P.D.A. awardees ptoy.ed -to Be^a desirable 
fpreplay for the subsequent in-depth internships which followed 
later. ' 

2. Many internship assignments were awarded through various State 
Department of Education agencies. These assignments served to 
strengthen the relationship between Oregon Stace University and 
the State Department. ' ' 

3. Because of the many awardees who chose^the P^ersonnel Management 
area as a part of their doctoral programs, there has been estab- 
lished a closer working relationship between the School of 
Education and the School of Business a nd Technology on the 
O.S.Ut campus. 

A. Many changes occurred among staff members at Oregon State Uni- 
versity as a-result of 'the E.P.D.A. prpgram. Perhaps the most 
desirable change camQ about within the Division of Vocational, 
Adult and Communitjy Education where the common professional 
teacher education Compe.tencies were identified. As a result" 
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of this identification, implementaricn will be -carried out 
during the 1973-74 school year ^-hereby common competencies 
will be offered across'-tlre-board to teacher trainees in yoca- 
tional education, \ , 

Courses within the -various units of tKe Division of Vocational, 
Adult and Community Eduj:ation were revised as a result of the 
E.PiD.A. program's placement on the campus. For the.most part,/ 
these revisions terminated in courses being changed from » 
departmental to "across-the-board" vocational designations. 
At ^the same time, cross-departmental staff responsibilities 
were planned ^and implemented in the" instruction of the courses. 

A new doctoral program with a major in Vocational Education 
has beer, established on the Oregon State campus as a result 
of the E.P.D.A. activity. The major ijfill be included in all 
graduate school information originating at Oiegon State during 
the 1973-74 year and thereafter^ 

An individualized Vocational .Learning Resource Center has been 
developed within the Division of Vocational, Adult and Community 
Educati6n to facilitate the competency training required of the 
E.P.D.A. program.' This center was partfally operational during 
the 1972^73 school year. ' It will be fully operational during 
the Fall term of 1973. " ' ^ '^^^"^ 

The vocational resjeaxch.-and data analysis capability of the 
School^ct Education was substantially improved as a result of 
the project.. One full-time Specialist was added to the Divlf- 
,ion to implement the research function. The quality of res^roh, 
including doctoral dissertations for the E.P.D.A. awardees and 
staff research, was increased because of this component stfengthT 
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Name 



/ K.P.D.A. FELLOWS^ 

Date of Age at Male or ^ 
Hntry Entry Female 



Anderson, John' Ei 



6-15-73 
9-15-70 



\ Batson, Bettys 

D4ly, Cray ton 9-15-70^ 

Dresser Judy - 8-16-71 
Heudhert^ Arnie ^ « Vl5-70 

Huber, Jerry Wayne 
Lfedoux, Clarence 
Love, Ja^jes 0. 
Massie, Jean, 



flaxweH, David 
I 

McKittrick, Robert 
Navara, James 0. 
Neff, Gale 
^>hillips, William A. 
PrevosE, Raymond 



;R^inm3ith, Charles 

Singkofer, Martin 
Stemmer, Roland • 
SutEin, Wynn 
Syhlman, Bill D.^ 

Griggs, Lawrence 



9-15-70 
6-15-70 
• 6-16-72 
9-15-76 
6-15-70 
3-15-73 
' 9-15-70 
6-15-70 
6-15-70 
' 6sl5-73 
9-16-71 
> 6-15-70 
9-15-70 
■9-15-70 
9-15-70 

■6-15-73 
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43, 
31, 
36 

26 , 
3:6 
35 
» 27 
31 
37 

32 , 
33 
36! 
43 
. 38 
46 
49 
34' 
36 ' 

29 



N 
F 

ti 

F . 
M s 

M 
M 
* M 

r • 

F 

m' 

M 

M 
M 
. M 
M 

M 

« 

"m 

« 

M 
M 



Degree at 
Entry ^ 


Vlear- 
' Rec^d. 


M.S. 


1963 


Ed.S.^ 


1971 


M.A. 


1967 


Ed.M.\ 


1968 


. Ed .M. 

> 

* 


, 1967 


M.A. 


1964 


M.S. 


1970 


M.-Ed... ^ 


1969 • 


M.A. 


1971 ^ 


M.S. 


■ 1969 


M.Ed. ' • 


'1969 


B.S. 


1964 


M.A. 


* 196^ 


M.Ed. 


1966 




1968 


M.s\ 


196'8 


M. BE.^X. 


,^963 


M.E. 


1961 


M.Ba. 


1^^4 


M.Ed. 


196§ 






M.A. 


1961 


M.A. 


'1972- 
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Specialty 
Area 



Voc -Technical • , 
Industrial Ed^ . 

%' * 
Counseling & 

Guidance 
Indus trialv Ed 

Guid. & Pers\nnel 
Home Economics* >^wl. 

Vocational Ed' 
, Community ■ Colle]ge 

Tiechnical Ed 
Science Ed 
Business Ed 
Home Economics 

o 

■Industrial Ed t 
Agriculture^ Ed'' 
Distril)utive Ed 
Industrial Arts 
Distributive Ed — 



isiness Ed 

Business E^d ^ 

Business Accountin 

Agriculture E& 

Business ;Ed^ ^nd 
Di^tribat:ive«Ed 

Counseling and 
Psychojlogy 
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Competency Pre-Tesb (Revise?!) 

Leadership Development Program 
Oregon State University 



The Leadership Development Program at Oregoh State, University is 
committed to a systems approach to planning and, consequently, to an 
evaluation methodology which is product or Outcome oriented!.- k compet- 
ency pre-test is a necessary part of the product-oriented evaluatlba 
method. Hence, each participant in the program is asked to provide 
dat^ related to his individual competencies for specific objectives 
which are included within the scope of -the leadership training. 

there is no time limit for completing the attached survey form. 
You ^irc asked to carefully consider each item in conjunction with your 
past experiences and education. It is extremely Important th^it your 
responses reflect your present status with regard to the Specific com- 
petencies. The individual competencies have been randomly ordered with- 
in the instrument. (Note: ItemS have presently not been randomized) 

For' each of the items included in the survey instrument, indicate 
' the leveL of competency which you feel that you have for the item. Use 
the'following scale to reflect, your ^levels. 

5-1 could conduct, this activity with a, high degree of competency 

- ^ 

' 4 - X could complete .this activity with a minimum degree of 
$lif f icuj.ty 

' 3-1 expect that I could conduct this activity but with some 
diJEficulty * ■ . 

2 - l^would need consideMble assistance if asked to complete this 
activity 

1 - I could not , with my present background and education, complete 
this activity. * 

Using the above scale as a guide, indicate the level of competency 
which* you feel that you presently possess. Circle one level for each 
of the activities which a^e listed below. 
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Item ( 

Number Competency Description 

« 

1. Develop criteria for facility and equipment 
needs of occupational preparatory programs. 

2. Work with the educational administration to 
Initiate occupational education programs. 

3* Interpret the vocational program to students 
and parents . 

4. Organize local occupational education advis- 
ory committees. 

5» Relate -the occupational education Instruct- 
ion program to the other areas of tihe school 
- curriculum. " T 

6. Establish and maintain effective ^working 

relationships with trade, labor, management, 
agricultural, health, and other manpower 
organizations. ^ 



Effectively express myself orally. 



8. Locate and use community resources -for 
program planning and operation. 



9« Identify and interpret, the community labor 
market and student needs into meaningful" 
programs. 

10. Coordinate the activities of occupational 
education staff. 

Jl. Develop resource* materials for workshops 
and* conferences. 

\ 12. Organize and direct the activities of a 
workshop or conference. 

13- Describe a plan for sampling a cross-section 
of a large community. 



Item , \ 

M umbcr Coropetency Descriptions 

14. Develop a survey Instrument,. Including 
letters of transmittal and follow-up. 

15. Interpret, In writing, the data provided 
In a. survey. 

16. Plan and conduct an In-servlce activity 
relating to the functions and purposes 
of an advisory committee. 

17. » Establish a system for replacing and rot- 

ating members of advisory committees. 

18. Conduct a meeting, involve members in the 
discussion, and summarize the discussioji. 

19*^ Employ staff through the assessment of 
. their professional and work experience 
preparation. 

20. Coordinate and supervise general corres- 
pondence and communication. 

21. Instruct secretaries •on general office 
procedures*. 

22. Develop final program reports, reimburse- 
ment reports, and reports on conferences 

• "and workshops. 

23. Write a .plan for determining if instruct- 
ion being offered is realistic and effect- 
ive. 

24. Develop fonps and procedures for evaluat- 
ion and gradl.ng. 

25. Develop foms and procedures for ordering 
equipment and supplies throughout the 
vocational department. 

26. Develop a list of instructional materials, 
films, and speakers to be utilized by the 
vocational staff. 

27. Develop a model in-service program orienta- 
tion to^ the world of work which will in- 
sure that the vocational education. 

A. Locating and securing Jobs 

B. Wage and hour laws 



2 
2 



Scale 
3 

3 

3 

3 
3 
3 



2 
2 
2 



2 
2 



3 
3 



3 
3 



1' 
1 



2 
2 



3 
3 



4 
4 
4 

4 
4 
4 

4 
4 
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5 
5 

5 
5 
5 

5 
5 
5 



4 
4 



5 
5 



5 
5 
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Item \ 
Number Competency Description 

C, .Fringe Benefits 

D, Work responsibility 

£• Employee-employer* relations 

28. Devise a plan of public relations that will 
relate the vocational program to' the com- 
munl ty . 

\ 

29. Devise a plan to evaluate the effectiveness 
of a public relations plan. 

30. . Establish a plan, in cooperation with the . 

counseling and guidance department, that " 
will assure that all students have an op- 
portunity to consider vocational education. 

31. Develop a career development plan for dis- 
advantaged students. , 

32. Describe the general characteristics of the 
.vocational- technical student. 

33. Compile a list of materials and literature 
made available to vocational teachers and 

,1 students which may help the s^tudent select 
a career objective. 




use of the services and procedures 



offiered by employment agencies to secure 
jobs for graduates. 

35. Interview applicants for staff positions* 

36. Write letters of recommendations for grad- 
uates. I 

37. . Aid contractors and architects in the plan- 

ning of facilities. 

38. Speak to lay groups about educational prob- 
lems. ' • • 

39. Interpret legislation. 

.AO. Present information at meetings as a sub- 
ject matter expert. 

Al. ^ ^ Interpret state plan policy. 

A2. Counsel students on educational problems* 

o ' . . . • • • ' 
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Item * 

Number Competency Descriptions Scale 
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A3. Counsel students on job placement problems. 1 2 3 4.5 

44. Understand* the process through' which leg- 1 2 - ^73 ^ 5 
Islatlon is generated at state and national . ^ 

levels. 



Establish a program that will involve on- 
the-job work experiences as part of the 
vocational education program. 
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.46. Use management techniques^ for program plan- 1 2 3 4 5 
hing and budgeting. 

47. Provide leadership to youth groups stemming 1 2 3-4 5 
from the vocational education program.^ 

48. Explain the relationship of the school 12 3 4 5 
board to the school administrajtion. 

49. Conduct a job or task-analysis. 1 2 3 4 5 

50. Develop. a rationale for a particular cur- 1 23 4 5 
riculum plan built upon- the technological, .-^ 

sociological, philosophyical,^ and psychol- J 
ogical base. ^ 

51. - Write objectives, including: . . * . 

A. Evidence of knot/ledge of behavioral 1 2 3 4 5 
objectives. 

B. Evidence of knowledge of educational 1 2 3^' 4 5 
domains (affective, cognitive, and 

psycho-motor) . , 

52^ Write a description of the scbpe and se- 1 2 3 4 5 

^' quence of courses to be .offered ±n a cur- ^ 
riculum plan with P.E.R.T. networks. ^ 

53. Write a list of competencies expected of 12 3 4 5 
administrators of disadvantaged programs. 

54. Coordinate the gathering, selecting, and 1 2 3 4*5 
analysis of data with respect to jobs avail- 
able to .the graduates of a vocational educa- 

tlon program. 

55. Identify the definitions of the various 
forms of hypothesis statements including 
the: 

A. Question fbrm . . 1 2 3 4 5 

B'i Declarative form ' ' ' 1 1 3 ^ ^ 5' 

46 
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1 




/ 

C* Null torm 


X 


z 


J- 




c 




56. 


Write a null and a declarative hyppthesls 
£or researcn prooxeni scaceniencs* 


1 


2 


3 


A 


5 




57. 


Select the Spearman Rank Order (Rho) 
Correlation Coefficient as the appropriate 
statistic for hypotheses and data vhlch 
are presencea* 


1 • 


2 


3 . 


4 


5 






laencxiy sees oz scaxes vnicn are orainax* 


X 






A 
*# 






59. 


Compute ^he Spearman's Rank Order (Rho) 
CorrelaticMi Coefficient .to correctly solve 


1 ' 


2 


3 

* 


4 


5 




60. 


Interpret correlation coefficients In terms ^ 
0£ cne Eoxxowing* 




• 












Ulreccion ot rexacionsnip 


X 






A 


'J 






IT'* ocrengcn ol rexacionsnip 


1 






A 

"T 


s 




- 


; rercencage or comonaxicy \ 


1 

h 


o 




A 






61. 


Select the Chi-square (X^) statistic as 
appropriate for hypotheses and data which 
are presented* 


1 


2. 


3 


4 


5 




• 


Identify sets of scales which are nominal* 


X 


z 




A 


c 




63." 


Compute the Chl-square (X^) test to cor- 
, reccxy soive prooxems* 


1 


2 


3 


4. ' 


5 




64. 


Report the significance of the computed 
uni^square \A y vaxue* 


1 


2 


y 


A 


5 




65." 


Locate appropriate numerical values In 
Statistical xablcs. 


1 


2 


3 


4 


5 




66. 


Determine degrees of freedom for statis- 
tical problems. ^ 


1 


2 


- 3 


4 


5 




67. 

• 


Choose an appropriate probability level 
£or a scacxscicax prooxem* 


1 


2 


3 


' 4 


5 




68. 


Select the student's "t" test as the approp- 
riate statistic fov hypotheses and data 
which are presented* 


1 


2 


3 


4 


5 


• 


6^. 


Identify sets of scales which are equidis- 
tant interval* 


1 


2 


3 


4 


5 
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hfumber Competency Descriptions 

70. ' Compute the Student's "t** test to correctly 

solve problems. 

71. Identify sets of data as being either cor- 
related or uncorrelated. - 

72. Select the appropriate Student *s "t" 
formula to be used for correlated and un- 
correlated, data. 

73. Report the significance of the computed 
Student* s "t** value. 

/A ' 74. Identify one-tailed and two-tailed hypo- 
theses statements. 

75. Identify rates t, equivalent form, and odd- 
* even reliability statements. 

76. Identify content, construct, concurrent, 
and predictive validity 8tat^bnts« 

77. Compute the Pearson Product^oment Correla-. 
tion Coefficient "r" to ccKectly solve 
problems'. • ^ • 

Select the F statistic a|f^ t)ie appropriate 
statistic for hypotheses and data vhicl^*are 
V (presented. 

79. Compute the standard deviations for sets 
/ * (of data. 

80. Compute the means for sets of data.' 

81. Identify research design models appropriate 
for two-way classification analysis of var- 
iance as either random, fixed, or mix^d. 

82. Correctly solve problems using the F statis- 
tic (two-way classification analysis of 
variance). 

83. Report the significance of computed F 
values. • ' 

•* 

84. Correctly solve problems using the F 
statistic (single classification, analysis' 
of variance) . 

85. Select the Pearson Product >foment (•'f") 
Correlation Coefficient as the approp- 
riate statistic for hypotheses and data , 

, ^ which are presented. 



1 

Itoro 
Number 


Competency Descriptions 


• 




Scale 




38. 


•86- 


Write and defend a research plan which 
includes an accounting of the following 
elements. • 














A. Title 


1. 


2 


3. ■ 


4 


5 




B. Problem Statement 


1 


2 


3 


4 


5 • 




C. Objectives (or hypotheses) 


1 


2 


' 3 


4 


5 




D.i Rationale 


1 


2 


3 


4 


5 




E. Research design 


1 


2 


3 


. 4 


5 




G. Management strategy 


1 


2 


3 


4 






H. Budget 


1 


2 


' 3 


4 


5 


87. 


Select a representative sample from an 
identified population using a Table of 
Random Numbers. 


1 


2 


3 


4 


1 

5 

t 


88. 


Write out how the assumptions are met for 
use of s^elecred statistics. 


1 


2 


3 


4 


5 


89. 


Select the Kruskal-Willis H Test as th'e 
appropriate statistic for data which are 
presented. 


1 


2 


3 . 


4, 

V 


-.5 




Graphically plot the resulting variation 
patterns for presented data. 


1 


2 


3 




5 , 


91. 


Identify and sketch th.6 most appropriate 
form of chart for the graphic presenta- 
tion of data. 


1 


2 


3 " 


4 


5 

* 


. 92. 


Identify the meanirfgs of the following 
terms: 


■ 




I 




i 


• 


A. Design 


1 


2 


3 


' 4 


5 




B. Experimental unit - , 


1 • 


2 


3 


4 






C. Treatment 


I. 


2 


3 


4 


5 




D. ReplicatdLon 

1 


1 


2 


3 


4 


5 




E. Factors 




'2 


• 3 


4 


5 




F. Levels. 

*> 


1 


2 


3 

V 


4 


5 




G. Design. matrix 


1 


*? 


3 


4 


5 


ERLC 


• " ■ . id ' . 

• 


« 


■ 


1 


1 


4 



1 tera 

Number Competency Descriptions 

93. Identify the appropriate research design 1 
for a given problem situation and sketch 
the design in matrix form. 

94. ♦ Select related research reports in your 1 
area of i^prof essional preparation ^ind write 
out the practical considerations of the 
results of the reports. 

95v Develop a frequency distribution and a ' 1 
histogram for research' data. 

'^yhSS. Discuss, in writing, the historical origin . 1 
of statistics. 

97. Compute percentile ranks for given sets of 1 
"data. 

98. Calculate variances for sets of data. 1 

99. Diagram the various patterns of skewness ^ 1 
and* kurtasis for sets of data. 

100. Discuss, in writing, the concept of prob- . el 
ability. 

101. Discuss, in writing, the binominal distrib- 1 
ution. 

0 • ' — 

1 

102. Compute standard scores , for presented data. ^ 1 

103. Re^d a normal probability table. 1 

104. Identify, commonly used statistical Symbols. 1 

105. Discuss, in writing, the central limit" ^, 1 • 
. theox^m . 

106. ^Compute a standard . error of the mean. ^ 1- 

107. Discuss, in writing, the biases associated . ^' 1 
with- sampling. ^ /" - , 

> 

108. Develop confidence intervals for estimation 1 * 
, purposes. <j ' • ' 

109. Determine the sample size> needed for estim- 1 
. ating a mean. 

^ 110. Discuss, in writing, the types of risks I 
involved in the testing of hypotheses. 

111. Discuss, in writing, the power of a stat-"^' ^ 1 
•" isttcal test, ^ 

ERIC ' ' ^0 • 



Item 
Number 

112. 

113. 

114. 



1 

115. 



116. 



117. 



118. 




1?.3. 



^ 12A. 



125. 



Competency Descriptions 

Develop a scatterplot for presented data. 

Calculate a' linear regression equation ^ 
for presented data. 

■Discuss, in writing, the concept of re- 
■ gression. 

♦ 

Prepare budgets and effect fiscal opera- 
ting controls. 

Develop and/or direct 'the development of 
occupational education curricula. 

Supervise the work of teachers* and other 
school personnel. 

Identify the needs of disadvantaged groups 
in the community. 

Facilitate the development of the voca- 
tional education program to satisfy the 
needs of the disadvantaged. 

Facilitate the development of an Ir^servlce 
program to prepare teachers to meet the 
needs of the disadvantaged. 

Express hostility -tactfully . 

Withstand adverse decisions from super- 
iors gracefully., 

Use^ machine methods (e.g., computer 
•assistance) for the analysis- of data. 

Identi'fy significant researchable problems 
of the (lisadvantaged 

Prepare lAltten information to he dissem- 
inated .by pXiblic communication medl^. 



\ 



APPENDIX C. ■ 

< 

DOGMATISM-SUPPORTIVENESS-FEEXTBILITY SCALE 
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The following is a study of what the general public thiqks and feels 
^bout a, number of • important social and .,per6,onal questions. The best answer 
to each statement below is your personal opinion ^ We have tried to cov6r- 
many different and opposing points of view; you may find yourself agreeing 
stEongly with some of the statements, disagreeing just as strongly with 
others, and perhaps uncertain about others; whethet ypu ag^ree or disagree 
with any statement, yob can. be^ siif e that manx_,P(feo^le feel *the same as you 
do. , * 4. ' ^ ^ - ^ 

Mark each, statement on your answer sheet according to how miich you 
agree or disagree with it. Please mark^very one, Mark +1^ +2, -3, or 
-1/ -Zf -3, depending on how, yo.u feel in each c^se. 

Use a soft le^d pencil. Make all marks. dark^ Place your mark between 
the dotted Jines, Leave no stray, marks and erase completely when necessary 



+3 i 
Strongly 
Agree 



+2 


I +1 


-1 


-2 


-3' 




Slightly 


• Slightly 




Strongly. 


Agree. 


Agree 


Agree 


Disagree 


Disagree 













' Sample Question: ' 
98, I am easily awakened by noise, 

Sample Answer Sheet: 
+3 

\.- ■ 

TWs indicates that you agree slightly. 













+2 




. -1 


-2 


-3 


Tf 
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. ? ^ . / 

1. In times like these, it is often necessary .to* be more on guard against 
ideas put' out by people or groups in one's own camp^^than by those In 

the opposing camp. ^ - \ i • ^ \ 

2. If a man is to accomplish his mission dn life, it is sometimes neqes- * 
sary to gamble -*all orAnothing at all/* 

\ '• \ ■* 

3. I have periods in which ^ feel unusually\*ieerf ul without any special 
reason. ^ \ _ • ' . 

4. Unfortunately, a good many^people with whom I have discusse^ impo.-tant J' - 
'social and moral problems do not reay.y understand whatJLs_going^.oji^u_. 



5. I try to follow;^a program o-f\life based on duty., 

- 6. It makes me impatient to have .peoplfe ask my advice pr otherwise inter- 
rupt me yhen I am working on something rimportant. ' 



ause of the things' 



7. I tend to be on my guard with people who are soneyhat more friendly 

than I had expected. : ^ : ^ ^ ^ T 

\ I . * - * ^ 

* J , 

8. There a number of people I have come to hate beci 
. 1 they stand 'for. ' \ ^ | 

9. In. the history of mankind there have probably been just a handful of- 
really great thinkers.:^ .\ / 

l6. I usually find that my own way'of at;tackin^ a problem'is besC'^even 
though It does not always seem to work in the beginning, * * * 

11. I worry over- money and business. % 

/12. I like to let people know where I stand T)n things .* 

[13. . L have a work and study schedule which I follow carefully. > . 

I / I ' - , ' . " f' 

14.. Mo^t of the ideas which, get printed nowadays ^are not worth^thfe paper 
I t^hey are printed -art-; ^ v 

•/ • ^ ' 

15. I certainly feel ^'Useless at- times. * ... 

16. I have, never feflt better in my, life than I do now. » 

X7. When it comes to differences of ^opinion in religion, "we mijst be care- 
ful Jot to compromJ.se with those wh6 believe differently. - . 

•18. .Man on hi^ own is g helpless and .miserable creature. 



\ 
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19.- I ant always care£ul about my manoer o£ dress. 



2^. Most people will use somewhat unfair mearts to gain profit or an advanr 
\ tage rather than to lose it. I ^ ' 

'. . ' ' ' ' ■ * ' " 

21, I do not enjoy having to adapt myself tio new and unusuar situations. 

! ' • . • 

22. 1 have sometimes feltothat difficulties^ were piling up so high that I 

could not overcome them. ; - 

^ ' . • r ^ 

I. ' \ . 
{ \ 
^ d we live in is ^ pifetty lonesome/piace^/ 

' • ^ ! ' \' 

24. A group which tolerates too much di*f ference'^of opinion among its own 
members cannot exist for long. ■ ^ \ ^ 

25. I think nearly anyone would tell a lie to keep' out of trouble^ 

26- At times my thoughts race ahead faster than I can spe^k them. ^* 

27. 'I find it hard to set, aside a task that I hSrve undertaken, even for a 
short time.'. , 

28. Most people just don^t ly.e a "damn" for others. 

30. Often I can't understand why I have been so cross and grouchy. 

31. At timQs I feel like smashing things. 

32. In times like these, a person mu§.t'be pretty selfish if he considers 

primarily. his own happiness. 

• • f 

33. Wha't others think of me does not bother me. 

34. It makes me uncomfortable to put on a stunt at a party even when others 
are doing- the same sort of thing. 



1 ^- 



35. It ,is of ten desirable to reserve judgment about what is going on until 
H one has had a chance to hear the, opinions of those one •respects. * 

36. \Thc highest form of government is a democracy and the highest form of 
. democracy is a government rUn^by those who are most intelligent. 

r 

« * 

37.. Of all the different philosophies which exist* in this world, there is 
probably only one which is^correct. " ' ^ 

38. I usually maintain my own opinions, even though maay other, people may 
; have a different point ot view. 

39.. It; takes a lot of argument^ co convince most people of the truth. * 

40. ,1 believe that promptness is a very Important personality characteristic. 
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41. 



A person who gets enthusiastic about top many. causes is likely to be 
a pretty "wishy-washy" sort of person. 



42. The main thing in life is for a person to want to do something important, 

43. It is only natural for a person to be rather fearful of the future. * 

44. Dnce I get wound up in 'a heated discussion I just can't stop. ^ 

45. To compromise with out political opponents is dangerous because it 
' usuajly leads to the /betrayal of our own side, 

46. The United §tdtes and Russia have just about nothing, in common. . • 

47. It is only natural that a person, would have a much better acquaintance 
. with ideas he believes in than with ideas h?. opposes. 



48, 
49, 
50. 



I find it hard to jhake talk wSTen I meet new people. 

I am often the la5t one to give up trying to .do a thing. 

i .01 ten become so; wrapped up in something I am, doing that I find it 
difficult to uurp my attention to other mattei^S". 



51. The worst crime ^'a 'person could commit is to attack publicly the people 
who believe in the same thing he does. 

52- 1-l^.ave never done anything dangerous for the thrill of it! 

53. I'd like it if I could find someone who would tell me how to solve my 
person jil problems i . 

54. 1 think a great many people exaggerate their misforLunos in order to 
gain uUe sympathy and help of others. 

J!), At pcri(\ds my mind seem;? to work more slowly than usual. 

56. I prefer wo^k chat requires a great deal of attention to detail. 

57. Criticism\cT| scolding hurts me terribly, . " 

58. jLS onlyWhen a/person devotes himself to an ideal or cause that 
life becomes meaningful, • ' - \ 

.''/■■ ' \" • 

59. In a discus^:on .lof ten_find it necessary to repeat myself several . 
times to make sure I am being understood. " % 

!\ / 

60. I get mad eiisi?ly and then get over it soon. 

' 1 V' 

01. It is better to be a dead hero than to be a live ccv?ard. 
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62. 
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Kvon though freedo^m of speech for all groups is a worthwhile goal, it 
is unfortunately necessary to restrict the freedom of certain political 
groups. 



63. I often think, "I wish I were a child again/' 



64. 



I prefer to stop and think before I act, even on trifling matters. 



iv||r mi 



65. I nevf^r miss going to church, 

i 

I think it is usually wise to do things in a conventional way. 



66. 



67. In a* heated discussion I sometimes interrupt others too much in my 
eagerness to put across my own point of view. 

68. I find it easy to stick to a certain schedule,, once I have started it. 

69. The present is all too often full of . unhappiness . It is only the 
future that counts. 

70. I always put on. and take off my clothes in the same order. 

71. I am a methodical person in/whatever I do. * ' 

72. * I am against giving money to be"ggirir%.'^ 

73* ' If given the chance, I would do something of great benefit to the 
. World. \ 

74. I have very^ few quarrels with members of my family. 

\ . ' ' 

75. My blood boils whenever a person stubbornly refuses to admit he is 
wrong. . ^ , . 

76. In the long run, the best way to live is to pick friends and associates 
whose tastes and beliefs are the same one's own. ' 

77. While I do not like to admit this, .6ven t\ myself,- my'secret ambition 
is . to become a great man, like Einstein, B^thoven, or Shakespeare. 

78. I o^ten find myself thinking of the same tune^\or phrases for days at . 
a time. / \ 

79. Most people j"ust don't know what is good for them.^s^ 

80. I dislike to change my plans in the midst of an undertakliig. 

81. A man who docs not believe in some great cause has not really Slaved. 

» • >^ 

B2. At times I am full of energy. * .\ 
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83. A person who thinks prijnarily o£ his own happiness is beneath contempt. 

84. There is usually only one best way to solve most problems^ 

85. There are two kinds of people in this world: those who 'are for the 
truth and those who are against the truth. 

86. I always finish tasks I start, even if they are not very important. 

87. I- frequently find myself worrying about something. 

"88^ When in a group of people, I have trouble thinking of the right things 

> to talk about. 

89 J There is so much to be done and so. little time to do it in. 

90. At times I feel like swearing. 

91. I usually check more than once to be sure -that I have locked a door, 
put. out the light, or something of that sort. 

92. In this complicated world of ours^ the only way we can know what is 
I going on is to "rely on leaders or experts who can be trusted. 
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APPENDIX D 



INTERVIEW QUESTIONNAIRE 
. AND RELATED MATERIALS 
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Confidential Evaluation Sheet #3 
(Instrument PART II) 
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( K D R ) ITEM 10 



Excluding grades » hov successful do you feel that you 
have been In the EPDA program In terms of meeting ^our 
personal goals and expectations? 

Comments - 



A. Yes 

B. No , 

A. Very successful 

B. Fairly successful, 

C. Not sucxiessful 

A. Usually 

B. Sometimes < 

C. Never 



/ 
/ 

r 



( K D R ) ITEM 11 



Do you feel that you have been allowed to make most/ of 
your own decisions with regard to your program of work 
on the campus ?c / . 



Comments - 



/ 



A. Yes ^ 

B. /No 

A, Very successful 

B, Fairly- successful 

V 

C, Not successful 



A. Usually 
B; Sometimes 
C. Never 
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Confidential Evaluation Sheet #3 
(Instrument PART II) 
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( K D R ) ITE M 12 In general, are you satisfied with the decisions vhixty 
• have affected the conditions of your stay on the campus ? 



Conments - 



A. Yes^ 

B. No 
^ - 

A. Very successful 

B. Fairly successful 

C. " Not successful 

A. Usually 

B. Sometimes ' 

C. Never 



r 



^ 1 

( K D R ) ITEM 13 



While on. the campus, have you observed that people are 
working together for their ^mutual W6ll:-being ? 

Comments - « ^ 



A; Yes 

I 

B. No 



A. Very successful^ 

B. Fairly successful 

C. Not successful 



A. ^ Usually 
6. Sometimes* 
C. Never 
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Confidential Evaluation Sheet \#3. 
(Instrument ^ART. II) \ 



\ 
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( K D R ) ITEM 1^ Do you feel that the tyiings yhich you have been doing 

here are meeting your Wjectl^ves In entering the program? 



A. Yes 

B. No 

A. Vei;y successful 

B. Fairly successful 

C. Not' successful 

A. Usually 



B* Sometimes 



C. 'Never 



Comments*-: 



I ERIC 



62 



K SCALE Pre-test "^ranges: (9-17) This person's score was ^ 



Interpreted in post-test as 
bein g . ^ 



Questions 



1. , To what extent have your goals been met in the program here? 

Have you lost self-confidence while you .have been here? 

2. Do you generally agree with the value system at Oregon s£ate? 

Does man advance himself at the^expense of others here on the campus? 



/ 



^Have any EEDA Ffellows advanced themselves* at the expense of others? 

3. Have you had to deal with much "failure" in the program? How do you 
feel about it? 



Do ydu feel that you have continually beat your head against the wall 
while you have been here and yet still have gotten nowhere in terms of 

'"T"- .„ . 

Do you feel that "failure" is accepted as a normal part of the learning 
process at O.S.U. or is it considered as a stigma? 

4. Have you cfone much' studying, or socializing with other EPDA Fellows? 
With -whom? , . .« . 



Are there any of the Fellcws who have not part^.cularly been amenable 
to studying or socializing together with the group? 
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R SCALE *Pre-te?t ranges (59-107) This ^eMon's score was_ 



Interpreted in post- test as * 
^ ^ ' . - * being 

Questions ' " - • 

How do you feel about the administrative control which is present within 
the Division "at O.S.U.r . 

Have you had .a proper vote in making decisions which haye affected your 
program of. work on the campus? 

How do you feel about the university generally?- 



How do youv/eel about th^ community? The state? ' 

Are most of tne learning situations on campus too structured to suit you? 
Are they /too unstructured? Which cpiirses? What initouctors? 

Courses ^ Instructors 



^ Structured 

Unstructured 



Which (structured or unstructured) do you personally find to be tUe most 
satisfying? , " 

,D SQALE Pre-test ranges (99-174) ' This person's s'core was_ 



Interpreted in post-t,est as 
b eing . - • 



Questions ^ " o 

1.. Are there many people at O^S.U. with innovative ideas (i.e., people with 
wKom yoO have been in contact on thei campus)? Who are they? 

Do many people here have ideas which are similar to your own? 

2. Who's opinions do, you value the most around here? ^ 



/ 



3. Wliat were the courses which .were the most threatening to you in your program ^ ^ 
. qf work (on campus)? . " ' ^ ,\ 

i Instructors? ' ■ . ' 



Specifically, why were they threatening to you?. (Notej ask details about * 
Business Administration courses). 
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EPDA ' KELLOWSIiU> PROGMM 



the following list of Aames are those which are included in th^ roster of 
the Fellowship Advis*ory Committee for tlie EPDA Fellowship Program, These ^ 
people are presently being contacted and asked to at^iid'a meeting on W 
from ^° • i ' in RooTT. , If there^ are- others 

that you feel should be included on the Advisory Co;ranit,tee |)lea.?e let it be known 
by bringing it up during \.he Divisional Council meeting or making a pote and turn- 
ing it in to me. 



pT. Eldon Schafer, Prijsident 
Lane Community College 

Ray Needham, Presidenl 
Linn-Benton Community College 



Leonard Kunzman 
State Director of Care 



Oregon Board of Education 



Dr. Richard Bose, Chai 



er* Education 



rman 



Director of Vocational Village & 
/ , \Residential Manpower 
Portland Public Schools 



Mr. Bill O'Neal 
President of the' Orego 



^4 Association 



of Secondary School Administrators 



Dr. James Beaird 
Associat^e, Director 
Teaching Re'search Divi 



ion 



Dr'. Pat Atteberry, Coordinator * 
Dept. of Industrial* Education, OSU" 



V. 

Dr. Mel Miller 
Executive Secretary ^ 

For re's t Gather coal, Asst. D^can 
School of Education, OSJJ^ ^ 

Daniel Dunham 

State Dept. of Education ■ - 
S^lem, Oregon 

Gale Neff , EPDA Awardee 

^latenci I^edoux, EPDA Awardee 

William. Phillips, EPDA Awardee 



Dr. Phil Davis, Goordinhtor 

Dept. of Agricultural Education, OSU ^ 

Dr. Sylvia Lee, Cobrdinatoi: 

Dept. of Home Economics lEducation; O'SU 

i • - 

0 V 1 

Isabella McQuesten, Coordinator- 
Adult Education, OSU ; 

Dr, James Shtirburne* Coordinator 

Adult and Cdmmunlty College Edupation, OSU' 

Dr. jUenty Ten Pas, Director 
Division of Vocational, Adult and Community 
College Education 
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APPENDIX F. 



. EXAMPLES OF DISADVANTAGED AND HANDICAPPED EXPERIENCES 
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VOCATIONAL EDUCATION 

=^""" "T- ■ i ^ 




j i ! J • w A 5j i^j I org N ST i:.T G ' 

! / jr-s /♦•ji IT Q ' ^% t^*\^ 9 y' . ' \ K' IJT fi H '/^ ?'\ "Z' f » 1 * 

■ ' •■* . . Maitoh 26, .1973 



>~ . r:p 

Dr. Henry Ten Pas, Director 

Division of Adult, Coimunity-^ - ' ^ : - ^ • * 

and Vocational Education * * 

Oregon^'S ta te . itnive t s i ty * " * , 

Corvailis, Oregon ^7331 " . ^ • 

Dear Henrys i ' . , ' 

V 

- Your request that I summarize the' events that occurred . 
while I was in^tlie EPDA program which helped me to better understand 
the. disadvantaged and handicapped person, , was weLl received^ aqd I am 
very grateful, for having been givei\ the .oppoftunity to .respond, Ypur ^ 
own personal philosophy, I am sure, was the greatest factor that ulti- • 
mately resulted in my gaining an excellent overview, of the disadvantaged 
and handicapped. " * i ^ • . 

This summary of the courses ^and Experiences wjiich in a 
significant manner contributed to the increase of my awareness tpward 
the disadvantaged and* handicapped person, specifically pertains to the ^ 
three-year p.eriod of the EPDA prtfgram at Oregon State University, 
beginning June 1970 and ending June 1973 I was a participant in the 
program for approximately one-haTf of that period,^ The expert, planning 
of tHe program by the director. Dr. Teti 1?as, enabled me to'increa^se my 
understanding pi? the^ disadvantaged and h^ji^icapped , and it is difficult 
at this time' to distinguish just what courses of my program were^ more 
.significant than, the qthers for that pu/posA. ' It appeared to-me tha^myr 
program was so ar:ra'nged that almost every course was in some way related 
to the disadvantaged and handiclap|)ed person *and that I was permitt;ed' tp , 
include experiences of meeting jwith t^e disadvantaged and handicaj^ped for 
the remainder of the three -yearj period. 

My position wi^h the State Board of Educa-tipn in Washingjton 
Is such tha^t I am in almost constant contact- with the hancjicapped, as 
am a representative of the approving agency that by congressional l^w 
approves all schools, both public and private, whicft^* have *a desire to', 
offex^aducation^and training to veterans or others eligible for educational 
benefits under Chapters 34 and 35^ Title 38, U-i "S. Code, Needless to. say, 
I realize that I am much more knowledgeable in my .dealings with disadvan- 
taged or handicapped persons, I have, a greater understanding when conr 
dqcting a compliance survey and, I find.tha^ a veteran with a bilateral, 
below the knee amputation is enrolled in a flight instructor course and 
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needs additional consideration andjassistance in completing the necessary 
forms. Wliile conducting a compliance survey at the Seattle Opportunities 
Industrialization Center, where each enrollee is a disadvantaged or 
handicapped person, I feel that because of my experience at OSU i am not 
only better qualified to communicate there, but I have a greater .in-depth 
understanding of^their problems. - ^ 
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* • Courses of signiAcance : 

Philosophy of Voc Ed 
Principle/Object Voc Ed 
Labor Problems 
Personnel Management 
Org. and Adm. of Voc Ed 
*'Curr. Trnds. Career Education 
Psy-Soc. Asp. of Voc Ed' ^ 
Labor Legislature ' - \ 

A ssigned experiences of significance ; 

Fall Quarter 1970: Assisting in the development of a more 
relevant counseling and guidance program at the Milwaukee Skill ^ 
Center so tha^: the disadvantaged or handicapped could more 
readily be identified. * 

\ 

Winter Quarter 1970: Educating teachers of the disadvantaged 
' and- handicapped at the Portland Residential Manpower Center, 
^Springdale Campus. ' " 

Spring Quarter 1971: Developing a di^str ict-wide career aWare- 
ness K-6 program which would assist all students, those . disadvan- 
taged or han(|\capped as well, in the Dallas School District, 

Fall' Quarter 1971 ana Springy Qii^arter 1972: Assisting. >n the 
development of a state-wide care'or education program with the 
Orei^on Board of Education, witl, numerous opiportunities of 
' involvement with the disadvantaged or handicapped students, 
particularly in the K-5 level. * 

OtheA experiences of significance ; 

Assisting in bringing six disadvantaged persons from the 
Portland Residential Manpower Center to, OSU and providing f' 
their three-day stay on campus. 

Assisting in the development and implementation of programs y, 
so that Aey can be approve j for veterans .and others eligible 
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from the 



for Veterjaas Administration educational benefits. Findings 



supervisory visits to the approved cfburse ar program 



sites are! shared and valued by other State agencies uhich j 
definiteliy deal With the disadvantaged or handicapped persons, 
such as Rehab, MDTA, WIN, Welfare and Employment Security^,/ 



CBD:fl 



/ 



Sincerely yours. 
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PERSONAL EXPERIENCES CONCERNING DISADVANTAGED-HANDICAPPED 



E.P.D.A. Avar dee 



Workshops and Seminars - ^ Grade Hourg 

Ed 508 Urban Problems and Adult Education B 3 

Ed 508 Perspectives of the Disadvantaged B 3- 

Ed 507 Role of the Secondary School in Meeting A 3 

Needs of the Disadvantaged . ^ 

Visitations v 7 

Vocational Village, Portland-- j[Suinmer, 1970) 

During a three hour visit I received an orientation to the program, 
toured the facility and visited with students and teachers. 

i . - 

Portland Residential Manpower Center, Portlaitd (Sumner, 1970) 

During a three hour visit I received an orientation to the^ program, 
toured the facility and visited with students and teachers. 

Portland Residential Manpower Center, Troutdale (Summer, 1970) 

During a seven day visit I received an ori^entation to the programj 
toured the facility, visited with teachers, interviewed students, 
assisted with program evaluation and sup_ervision of camp site,' 

Corvallis Farm Home, Corvallis (Fall, 1972) 

During^ a two hour visit I met with school administrators to discuss 
some possibilities for program impro^vemcnt by increasing the oppor^ 
'tunity for students to experience hands-on activities. Later I 
spent two hours touring the^ eighty-acre farm. Subsequently, I 
assisted the Regional Career Education Coo^inator in writing a 
proposal for implementation of a Vocational i\grit:ulture program. 

' Board Meeting, Sc, Landry Parish Schools, Opeiousas, La. .(May, 1971) 
Attended a school board meeting and heard a delegation of Blacks 
express their views as to why they opposed the conversion of a 
formCjriy all Black high school into a vocational f acil?.ty for 
j.unior and senior students, ' , * ' 



Other Activities . 

Conducted a study to analyze opinions of industrial workers in key 

, occupations ^ind instructors of the Electriti'cir-Electronics Cluster 
programs concetaing mathematical skills needed for entry-level 
employment. 

1^ « 

Read newspaper articles to follow up Board proceedings following 

the Board meeting visit by the Blacks who protested converting 
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Personal experiences cont'd. 

* 

« • 

their Jlilgh school into a vocational education facility. The 

protest had no effect on Board plans. ^ 

Cursillo Experience (February 10-14, 1967) , . ; 

Although this experience was prior to my involvemeiflf in the EPDA 
'program, I believe that it has significance in terms of niy prepara- 
tion to assum a leadership role in vocational or career e.duc^tion. 
Cursillo means Course . In this case, a course in Christ^ianity . 
Mariy of these courses have been taken /l^y both men and women from 
, all walks of life. For m6, the course* ^.began at 7jOO p.*m. on a 

Thursday ^nd ended the following Sunday at 10:00 p.m. Seventy-two 
men of all social backgrounds — Blatksj, Whites and Browns — 'were 
lodged in an old country schoolhouse in! which there was little heat 
no hot water, no bathing facilities/, bunk beds, and virtually no ' 
communication with the outside womd. A very well planned and 
organized schedule of events was .put into operation as sopn as the 
clock struck 7:00 Pj.m. and did not let up until 10:00 p.m. three 
days later. Many and^ varied lectures were given, followed by group 
discussions. Singing, praying and church functions were inter- 
spersed throughout. All food prepyaration and clean up was per- 
formed by former Cursillo participants on a voluntary basis. Help 
was never lacking,. During th6 course of events, personal; value 
systems were challenged; so, Wi4re many mores, cust'oms, traditions 
and prejudices. It got so hot at times that some participants 
(only two) had to be excused for tlieir own welfare. For those who 
stayed, life could no longer bef the same. Blacks and Whites, rich 
and poor, educated and ign^prant, all realized that man had a respon- 
sibility to his fellow man^ regardless of his color, religion or 
creed. Each one realized/ the importance of improving the. condition 
of all men, not only their own. ^ 

f . . - 1 

Perhaps this experience more than any other has prepared me for a 
leadership role in the .area of the disadvantaged and handicapped. 
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ro: Henry Ten Pas 
FROM: . 

SUBJECT: Disadvantaged and Handicapped Experiences 




1. Course Work: llEd 513 Special Student Gr\up^ 

2. Development of consumer homemaking purricular materials for out-of 
school* youth and adults. 

3. Research and paper in area of drop-outs, identification of potential- 
ity and "methods of alleviation of problem. 

A^. - Competencies development ^ 

a. Teacher Education: acceptance^ practice and understanding that 
every human being is an' individual in his own right and should 
be tretited as such. . . • 

- * 

b. CulLurolly Disadvantaged: lived in a culturally deprived neighbor- 
hood for 2-1/2 weeks. In conjunction with chis experience worked 
with local extension service personnel in rural community. 

c. Curriculum. Development : coordination of individualized instructional 
materials development in areas of drafting, business education, 
nursing, and welding at a community college. ^ ' 

d. Guidance an.d Counseling: supervisio^and jpoordin^ation of develop- 
ment of instructional materials for juij^^ High stiKlents in. area 
of guidance and counseling; focus v/tis j);1^"i^ndividual perception 
and deMsion making. 
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1 Name and Address 



1971-72 EPDA DIRECTORY 
Supervisor 
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Intern Position 



Daly, Pat 
1658 Polk . , 
Corv&llis, OR 
752-3521 

Dresser, Judy 
,974 Polk 
Eugene, OR 



^ Heuchert, Arnie 
.194 m 33rd 
Corvallis, OR 
753-8142" 

' Huber, Jake 
528 NW 17t'h 
1 ^ Corvallis, OR 
753-0010 

Ledoux, Clarence 
2955 Orchard St." 
Corvallis, OR 
753-9391 , 

Massie> Jean 
737 N First St 
I Springfield, OR 
746-7154 i 

Iiaxwell,^ Dave 
"^(Sl N 8th . 
Philomath, OR 
929-5371 

Navara, Jim 
61 NW 35th St 
Corvallis,* OR- 
* ' 753-6150 ^ 

Ne^ff , Gale ' 
9735 SW Hail .Blvd 
Tigard, OR 
. 244-0907 



Don Cilles 



William Manley 



6 



Henry Ten Pas 



Doug Towne 



Fred Archer 



Cas Heilman 



Robert Adams 



, Monty Multaneri 



Don Fiser 



Oregon Board oC Education 
942 Lancaster Dr-. NE 
Salew, OR 97310 « \ 

^^78-3597 

Lane Interraediate Education Dist. 
748 Pearl St 
Eugene, OR 97401 
342-5576 

Division of Vocational, Adult and 

Community ColJLege Education 
Oregon State Universitv 
754-3235 i 

NW Regional E^i^cation Laboratory 
710 SW 2nd Ave- ' ^ * 
Portland, OR 97204 
244-3650 • . " I • 

Cascade Union High School 
Route 1 
Turner, OR 
743-2141 . 

Springfield* School Dist. 
The Clinic 
Springfield, OR 
-747-0331 

Linn-Benton Community College 
Box 249 ^ ^ 

Albany, OR 97321 * 
926-6091 

Oregon Board of Education 
942| Lancaster Dr NE- 
Salem, OR 
378-3594 



•Portland Community. College 
12000 SW 49th 
Portland; OR 
244-6111 



Phillips, William 
1920 SW A St. 



Corvallis, OR 
752-4836 
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Oregon Board of Education 
942 Lancaster Dr NE 
§alem, OR 
378-3597. 



Name and Address 



Supervisor 



Intern Position 



Reinmuth, Charles 
7Q8 SW# 16th 
Corvaliis, OR 
.753-2762 



Singkofer, Martin 
1475 Srw 14th St- • 
OorvaLlis, OR 
75?-5874 . 

Sutfin, Wynn - 
Route J , Box A7a 
Tangent; OR 
928-8997' . . ' 
f 

Syhlman, Bill 
2904 SE- Hawthorne 
Portland, OR 
233-2276 



Dale Pickne"y 



Monty Multanen 



Phil Davis 



EEDA Office . ' * . 

DivisijDn.of Vocational, Adult and 

Comrtifnifcy College Education ^ % 
Oregon Stat(? University 
754-iOC5 

Cheme'keta Cbirnnimity College 
4389 Satter Dr NE ■ ' 

Salem, Olt 
585-7900 

♦ 

Oregop Bo^rd of^«Education^ 
942 Lancaster Dr NE. '| ' 
f Salem, OR 

' 378-3597 , ^ " 7 ' 

Portland School Dist. 
631 Clackamas 
Portland, OR ^ 
234-3392 



ERIC 



4 
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■ .69 



E.P.DiA. DTUECTORY 
1,^72-73 



i''-r>srt;.>r , Judy 
■ 12 LaSalie St. 
. i *'L:>burg, OR 



t loux, Clarence ~ 
.^*55''Orchard St, 
M - illis, OR 

lt>y*', James 

•|>Aiigfxeld-, OR 974.77 
^/Ao939 

1 s tte , Jean 
^<^/'> Fijiryiew, Salem, OR 

. l\, i)ave 
't • [i aih, Philomath, OK 

" Uames _ 
J5t\h St, 
• »-oJ]isV OR 

' I li^s^ l^iJilliam 
;?:n su a kt^ 

\ 

> * iiti, Cfiar les 
^ >-^-SW'l6th \ 
i orv < t.l is, OR 

h»ny;kofei:, Marty 
I -w-j lAti) St. 
\ t .^uUis, OR 

. K Tangent \ OR 

; Mi^*u, Hill 
1.^.^0 NW 104 th ' 
^^>VU.and, OR 97216 



Supervisor 



Intern Pbsition 



Meyvin D., Miller 
As^t. to Director 



Burr Fancher 
Coordinator 
Career Education 

■ y \ . 

Leyl,s Case 

Dean of ^n^tructioii^ 



Monty'. Multanen 
Coordinat;or . 
Career Program 

Don Gilles, Coord., i 
Program Ejeveldpment ^ 
and Evaluation 

^Arnie Heiichert, Coot** 
Career Ed Personnel 
Development Center 



Bob Payne 
Principal 



» i 

Arni.e Heuchert, Coord 
Career Ed Personnel 
Development Ce^iter 

Don Gilles 
Lee Foust. 



Phil Davis 
Coordinator, Ag td 



Arnie Heuchert,. Coord 
Career Ed Personnel 
Development Renter 



Oregon State University! 
Corvallis, OR 97330 
754-2961- ' ^ 



Linn-Benton I.E.D. 
Box 9^7, Albany, OR 
92.6-8621 

Lane- Community College 
4000 E' 30th 
Eugene, OR 97401 
747-4501 



State Department 9f Education 
Salem, OR* 97310 
378-4156 ' 

« » 

State Depardmeht of. Education 
Salem, OR ' '97310 ' 
378-3597 . ■ 

-Career Education Personnel 

Development Center, Box i6657 
Portland, OR ' 97216 
255-1841 Ext 19i 

Crepcent Valley High School • 
Corvallis, OR, 97330- 
753-1631 

Career Education Personnel Dev. 
Box 16657,- Portend,, OR 97216 
255-1841 Ext 191 



Centei* 



Career Ed System Curriculum Project 
3270 Maifket SU NE 
Salem, OR 97301 

Oregon State University 

g^orvailis,' OR 97330 

754-3714 * I . ' 

Career Education Personnel Dev. Center 
Box 16657, Portland, OR 97216 
255-1841 Tixt. 191 ' " ' 
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.THE OREGON VOCATIONAL EDUCATION 
LEADERSHIP DEVEL0PMENT"PR0GRAM 

Intern, Evaluatlo.j - 



71 



ion: 



Evaluation Period ; ^ [ / ? f ^ a. 



inS'tWJCTlONS! 'This evaluation shall be completed by the intern's supervisor . Check the 
column below that most closely .represents yout choice. 



7 : 

/ 

. lU^LATlONSHlP WITH GROUPS: 

). Which of the following,^ outside 
groups 'Or agencies has the' 
intern been involved with: 

a. Lay Advisory Committee 

b* Employers 

• c. , Labor Unions 

d . Community Organisations/Agencies 



- DEGREE' OF 
/PARTICIPATION 



Others (Identify) 

~v — — — 



Conunents: 



'/ ,Whi^.h'of the following groups within- 
the educational unit has the intern 
bee a invclyed with: 

Teachers 

b\ ^Administrative Staff Meetings 

i • » 

^. Retreats 

V 

d * Co.unserors , • / * 

Principal/Deans & Assoc Deans 
i. Department Chairmen 

S.uperintendent/Pr6sident 

« 

— ^No "opportunity for participation ' * 



*0 ' 


1- 


2 


3 


4 


• 5 . 












x. 




-'■^ 




r 






;< 




! 












-X 








1 


"^-^ 
































X 




i. 




X 


























1 










X 












?< 






1 








A 





ERIC 



/ / 



82- 



EFFECTIVENESS 
OF THE INTERN 



1 


2 . 


3 


4 


5 








:\ 








































\ 


\ 




















.X 




I 




■X 


1- 


















7 - 








\ 




















>\ 





• ( > 

% 

4 

2. (Continued) - 
« 

h* School Boards 
i:^ Students 
. j. * Other: ^ 



3PP0RTUHITY 



£FPECTIVEHESS . 
OF THE IRTEm 
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Comments: 



! \\ 

II • RElJ^nONSHIP Wim COLLEAGUES^ 



cooperation from colleagues. 

♦ * 

Handles people well who disagree 
with his point of- view. 

3. Seriously 'considers* opinions of 
others. 



^ 4. 



Offers and accepts criticism in a 
positive, tactful and prcfesdlonai 
manner • 

Assists*, rathe;^.than interferes, 
with work o6 colleagues! 



6. Effectively works with tecreto^ry 
and/or o'f f ice staff • " 

7^ -Other: 



7-r 



Comment^: 



. DECISION MAKING. ABILITY: 

1. Is d careful planner. 

2* First gets the facts and. then 
decides. " 

I 

^ 3. Effective in applying new ap- • 
' preaches and/or teaching 

0 

4« Prtfmotea coordination 

♦ >. ♦ - 

5. Can handle several different pro- 

• I ' 

ir-n^i^" bleihi that occur simultanSoualy . • 
f*no opportXinlty for partlcip%tion OO 





1 


2 


3 


4 


* 

5 


X 










) 












K. 








• 








• 

f 








X 












X 










'K 










• 
















■X' 


< 


































> 

X 












X 
























■ A 




1 








X 



1 



Low 



High 



1 


i 

2, 


3 


4 


5 




0 . • 










/ ♦ 






\ 




1 

I 








- 






• 


X 










X 






Op 


X 










X 












X 
















1 


« 










f 


• 

\ 


t 








X 




















X 




• 
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/ 6. Works e/fectlveiy eVen under 
frustrating conditions* 

/ 1 

7. When requested, wilMngly accepts 
assignments less desirable to him. 

8. Is prompjt and accuralte in submit- 
ting requested .information. 



9-; Other: 



Comments: 



IV. 



PerySonal and Professional Characteris- 
tics: 



L; Personal ^nd TP rof essionil conduct 
is supportive of institutional 
expectations. 



2; Objective when considering new 
. points Of view. 



3> Accepts responsibility. 

A|. Adjusts easily to new situations- 

[ 

5. Gives an honest report of his 
. fpToblems and efforts. 

6. Strives to accomplish personal 
objectives. 

7. Seeks couricil and/or guidance- in 
,the accomplishment' of per. obj . 

1 

8. Other: 



li^omments: ^ 



*o. 


1 


2\ 


A 


k 1 


5 










\ 












A 




• 




r 

\\ 






V 




i 


i 

i 

j 




\ 


\ 

^ \ 


■ 


I 

• 


i 

i 

- 1 • 

/ 

^ I 






X 












X 


• 










X 










\/ 






































X 






• 
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1 


2 


3 




, 5 










v 










X 


• 




























* 

X 






— k 






1 • 






« 


X 


i 










\ 

\ 








V* 


i 








X 


! 

■1 










1 


* 









V. Please make suggestions and^or coninents that will add to the comprehensiveness of 
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COftVALLlS. OREGON 97331 



OreGON STATE UNIVERSITY 



SCHOOL OF EDUCATION 



February 11, 1972 



I 



Ri^port of Supervisory Visit^to: 
I'tirtl/iiiJ Cnnimunxty College . . 
&y: 



February 2, 1972 
Phil Davis 



\ 

0.j» moining-long discussion brought out many things — primarily 

the pressure that . feels in the completion of his prq- 

gr-jm within a certain (undertej::mined) period of time. 1 feel his 
contern with the preliminary written .examinations (February 5), 
weru creating much 'off the anxiielty. 



has done a good job of combining intern center responsi- 

l? 1^1 i ties with ^d 516 activities — so much that it is difficult for 
hir] to separate the two. This may also be causing some of the frus- 
trcitJ Mt. He spend so much time at Portland Community College that 
Si. me of his expecte^d, Ed 516 activities appear difficult for him to 
schedule. ^ 

9 

_'___has worked on the large proposal ($350,000) in Health 
t^upatinns . He is completing an evaluation system to be used in 
llkc Auto, Diesel, Electronics and Small Rotors areas. His modular- 
ixiiiofi in Auto Mechanics is being used except that it is not , being 
inM t vi/uiaU Aed — for which it was designed. 

Wliile ni hi.s home state over the Christmas holidays, ^ talked 

lf» voral people concerning future employment. He feels there are 
se/f m) .opportunities for him starting around September 1, 1972, if 

hi nro)s;rai!» is complete enough. 



ccr Mel Miller 




CORVALUS. OREGON 97331 



>5" 



OREGON STATE UNIVERSITY 

• — i ^ 

' SCHOOL OF EDUCATION 

November 1, 1971 V 



Repurl u! Supervisory Visit to; 
Purtland Coimnunity, College: 



October 28, 1971 
Phil Davis 



A pleasant* visit with . was completed on Thursday afternoon, 

October 28/1971. The Portland Community College employees met, and 

weie^ vefy cordial and reflected an sfppreciation of and his 

contribution. The major assignment given . at Portland Com^ 

munity College is the modularization of the automotive* of ferings -j- 

with possible ramifications for many other sybject areas. 

iiopfc-s L(| research this area a*s a basis for his dissertation. I 
advi^td him un his dissertation proposal form and approach — NOT 
cuhtentl 

Many oij the "objectives" for have been completed.. We spent 

trime jis.,us:>ihg additional objectives .and jjltiyities to gain experience 
yia are<is needed by administrators iiu commCinity colleges. 

^ has not detecmdned as yet a specif ic- project in Ed 516 (Home 

F< v»M H 'He seemed uncertain as to what was expected. I assisted 

him ia i'l^nlifyirig a number of possibilities. 



cS: Mel nilier 
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CORVALLIS. OREGON 97331 
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OREGON STATE UNIVERSITY 



SCHOOL OF EDUCATION 

March 16, 1972'^ 



1 



Report ''of^ Supervisory Visit To: 
Portland Community College: . , 
By: 



March IQ, 1972 
Melvin Mi^ller 



\ 



at Portland' Community College. Time 
and a discussion on some of the 



An evaluation visit was held with 

was spent on the self-evaluation by , 

problems he was running into in implementation of his dissertation work being 
done in conjunction uith Portland Community "College curriculum Deyelopment 
activities. 



Discussions were he^ld witfr Dr. DeBernardis regarding^ performance, at 

Portland Community College. L expressed a concern for the lack of assurance 

Viat ^ displayed, in his doctoral oral examination and attempted to obtain 

De's point of view regarding .performance under pressure. He f^elt«^ 

schools in general, created a faar of tests on. the part of a person ahd did 
not see this as indicative" og performance at Portland Community Col- 
lege* , He indicated , ^'n f act , J;hat Jva, was ^performing in a very satisfac- 
tory manner and that he represented competencies that would be sought in 
'filling 'a staff position in the curriculum area. - ' 

Later discussions with his more immediate supervisor, Dr. Harold Sargent, 
indicated has, had, a full-range of opportunities of contact with various 

personnel withjLn the community . college inclining lay advisory committees. Dr. 

Sargent's evaluation of . performance was most satisfactory. He feit 

^ was compe^tent and moving well 'down the road toward accepting full- 

time work as a curriculum development specialist witH'in a community college. 



ERLC 



In the discussion with Dr., DeBei:nardis , it was indicated that perhaps 

should be given an opportunity to exercise more leadership at the college.. 
Dr. DeBernardis felt this was desirable and su^estcd that Such an^ opportunity 

could be found in the curriculum development project was working on. 

The later discussion with Dr. Sargent, in fact, did indicate that perhaps such 

opportunities had already been presented and that had, in £act, accepted 

the leadership role and was performing as a recognized leader within groups ^ 
where this opportunity had been provided.' , 

has accepted aproject at PorLland^Community College which both Dr. , 



DeBernardis and Dr. SargenC say is needed in the comminity college and 

has linked his disseutatioifi to it. The project is an extensive revamping of 
the automotive curriculum) to self-contained and self^instruc£ional units in- 
volving curriculum development and related media application, i3 work- 
ing at this project in a conscientious manner and; hopefully, will be able to 
^ca^italize on the tremendous investment that. Portland Community College is 

making in th-is project which is ''assisj:ing ^ in reaching his own personal 

ofajdcuivcs. 



MDM/sg 
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ORE^BON STATE UNIVERSITY 

SCHOOL OF EDUCATION 

April 25, 1972 ' , 



Report of . Supervisory Visit to: ... . • 

Portland Comraunity College: April 11, 1972 

By: . • . i >. Phil Davis 



My main purpose in visiting 



was to revie,w his year's internship 



Ln order to determine, p ossible changers for future interns. I found 

in the Auto Mechanics section — specifically. Brakes — where 

he is p-iloting his Learning Kits. This proved to be a very interesting 
observation. Twenty students started; two, have already finished the 
program in less than 25 hours. The "old" method was a 75-hour unit, 
\ . 

has all the material categorized into seven modules. Each module 



has written material, slides, and aiidio tapes to provide the cognitive 
information. Two old car chassis have been altered so that four Students 
can 'perfect their skills at one time. ' and the regular instructor 

are then free to move around the room giving assistance wherever necessary. 
On the surface, the approach appears to have some real merit. 

feels that he is having a fine internship at Portland Community 



College. He feels particularly pleased that his dissertation topic and" 
P.C.C. assignment coincide, ^ome suggestions were made concerning the 
type of information he should gather in order to b<i£t*er compare his con- 
trol and experimental groups. His recent work in proposal writing and 
evaluation have broadened his experience. Some of the evaluation work 
has been his re^sponsibility -r- assigned by Dr. DeBern5rdis. 

thinks -he will return to his home stajte, September 1, if his dis- 
sertation is far enough along an^l if a job materializes. > strong 

points appear to bo in curriculum developmeat and program planning. He 



should have little difficulty with public reflations, also. 
PBD/mrk 
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APPENDix 



PMGEMENT DATA 



•'I 



ERIC 
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Name 



Degree* Previous Position 
Earned and Agency 



Position Taken 
and Agency 



Date 
left 
Program 



Anderson ) John 



Batson, Betty 



Daly, Cray ton 



Dresser, Judy 



Heuchert, Arnie 



In 

progress 



Ruber, Jerry 



Love, James 0. 



Massie, Jean 



Maxwell, -David 



>fcKit trick, Robt. 



'Navara, Jame6 



Ed.D. 



in 

progress 
Ed.D. 



Ph.D. 



Ledoux, Clarence Ed.D. 



in 

progress 
Ed.D.. 



Ed.D. 

in 

progress 
Ed.oii * 



Chm. Industrial Ed 
Minnetonka Public Sch 
Exfcelsior, Minn. 

Teacher-Counselor 
Bessemer Tech Inst. 
Bessemer, Ala. 

Sup. Veterans Trg & Ed^ 
Voc Ed, State of W^sh. 
Olyropia, Wash. i 

Dept, Hea'd, -Home Ec 
Public Schools 
Olyihpia, Wash. 

Voc Ed Director, Mt. 
Hood Community Coll; 
Gresham, Oregon 

* 

Dist. Instructor 
St. Louis Jr. Coli. 



Inst., Harris Voc- 

Tekh School, Opelpusas, 

Loiisiana 
ft 

Business Ed Inst. 
SW Oregon Com Coll 
Coos Bay-, Oregon 

In^t. , borne Ec 
St^te Univ of N.Yl. 
Ne^ York,' N.Y. 

Elec.*, Fanner & Sales 
Rej: for Paul Revere Co 
Amc s , Iowa ^ 

As^t. Pootball Coach 
Los Angeles Rams 
Los^ Anpdles, Calif. 

Supervisor 
State Dept of Ed 
Jefferson City, Mo. 



Program in progress 

1 

I 

Guidance Counselor 8-15-71 
Bessemer Tech Inst. 
Bessemer, Ala. 

^oc Ed Supervisor 6-15-72 
State of Washington 
Olympia, Wash. 

Program in progress. 



Director, Career Ed 6-15-72 . 
Prof Dey Center, OSU, . . 
Portland, Ore. ' , , 

Voc Ed Specialist 10-31-72 
State of Nevada ' , i 

Reno, Nevada | 

Supv.'of-Voc Ed' 6-15-72 
La. State Dept of Ed . 
Baton Rouge, *La. 

Business Ed Inst. 8-15-73 
SW Otegon Com Coll 
Coos Bay, Oregon 

• * 

Home Economics Ed 6-lJ8*?3 
North Dakota State Univ 
Fargo, North Dakota 

Voc Ed Director 6-l'5-73 
.Muscatine, Iowa ^ ^ 

Community Schools 
• \ • 

Program in progress 



State Fair Cf6m Coll 
Sedalia, Mo. 



6-15-73 
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Name 



Degree Previous Position 
> Earned and Agency 



Position Taken 
and Agency 



Date 

Left , 
Program 



Neff , Gale 

1 

o 

Phillips, Wm. A. 

Prevost, Raymond 
Relnmuth, Chas. 

. V 

Slngkofer, Martin 

Stemmer, Roland 

Sutfln, Wynn 

Syhlman, Bill' 

Griggs, Lawrence 
I 



Ed.D. 



Ed.D. 



In 

progress 
Ed.D. 



In 

progress 
Ed.D. 



In 

progress 
Ph.D. 



In 

progress 



Program Coord, Tech-Vpc ' ^Cbord, Tech-Voc ^ 
Ed, Tarrant Jr Coll Tarrant Jr Coll 

Fort Worthy Texas ^ Fort Worth/ Texas 



Dlst Ed Reg Supervisor 
Fort Wayne, Indiana 
Comiinlty Schools i 

Voc Ed Dean or Inst. 



Inst. & Admin. , 

Mt . Hood Community Coll 

Gresham, Ore. 



Director, Saginaw 
^klll Center 
Saginaw, Mich. 

Program in progress 



Voc Ed Director 
Clark .College 
Vancouver, Wash. 



8-31-72 



6-15r-73 



Business Ed Sup, Western Com. Media Occup 
Wisconsin Tech Inst. t Clusj^er 



6t15-73 



6-15-73 



LaCrosse, Wise. 

ft 

Dlv Chm, Tech-Voc Ed 
Everett Comm Coll 
Everett, Wash, 

Ag Instructor 
Hamilton H.5. 
Hamilton, Calif. 

Teacher* 

Eastern Wash. State 
Pullman, Wash. 

Student Activities Cen.* 
Mgr. i Counselor 
Oregon Stat^ Uiilv. 



Corvallls ,^Ore.. 



VojC-Ed Chairman 9-15-71 
Everett Community Coll 
Everett, Wash. 

, Ag Ips true tor 6-15- 7^ 

Willows High School 
^^Wlliows, Calif-.* . • 

Teacher-Educator 6-15-73 
Eastern Wash. State | ^ - 

Pullman, Wash. ^• 

Program in progress 



I 
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